Affordable Learning Georgia Textbook Transformation Grants 
Final Report
To submit your Final Report, go to the Final Report submission page on the ALG website: http://affordablelearninggeorgia.org/site/final_report_submission   
Final report submission requires four files: 
· This completed narrative document 
· Syllabus or syllabi 
· (if multiple files, compress into one .zip folder) 
· Qualitative/Quantitative Measures data files 
· (if multiple files, compress into one .zip folder)
· Photo of your team or a class of your students w/ at least one team member, minimum resolution 800x600px 
· (nearly all smartphones take photos larger than this size by default)
Follow the instructions on the webpage for uploading your documents. Based on receipt of this report, ALG will process the final payment for your grant.  ALG will follow up in the future with post-project grantee surveys and may also request your participation in a publication, presentation, or other event. 
General Information
Date:					October 30, 2020
Grant Round:				14
Grant Number:			447
Institution Name(s):			Gordon State College
Project Lead:				Tom Aiello
Team Members (Name, Title, Department, Institutions if different, and email address for each):					Tom Aiello, 
Professor of History and Chair, 
Department of Business, History, and Social Science, taiello@gordonstate.edu 
J. Franklin Williamson
Assistant Professor of History,
Department of Business, History, and Social Science,
fwilliamson@gordonstate.edu 

Course Name(s) and Course Numbers:	
HIST 1122 History of Western Civilization from 1648
Semester Project Began:		Summer 2019
Final Semester of Implementation:	Summer 2020
Total Number of Students Affected During Project:		41


1.  Narrative
A.  Describe the key outcomes, whether positive, negative, or interesting, of your project.  Include:
· Summary of your transformation experience, including challenges and accomplishments
· Transformative impacts on your instruction
· Transformative impacts on your students and their performance
· It is difficult to identify specific improvements in either course design or student performance and connect them (solely or in part) to the implementation of the OER textbook for this class.  This is because Covid-19 upended much about the Spring 2020 semester, as well as subsequent course assignment plans for Summer 2020.  This resulted in neither of us teaching HIST 1122 during the Summer 2020 term, leaving us only with Spring 2019 data to use, which was indubitably heavily influenced by the Covid-19 pandemic.
· Nonetheless, this OER text for HIST 1122 has the ability to allow faculty to rapidly change their teaching of this course tremendously, given that this book is easily available and easily shared with students, which  makes the prospect of a sudden return to online teaching due to the Covid-19 pandemic an easier adjustment to make.   
· Even for faculty who may be using a commercial textbook, or more likely no textbook, in the current (Fall 2020) term, if Covid-19 were to force a sudden return to 100% online instruction, the availability of this resource would mean faculty could continue with a primarily lecture-centered approach but could augment with readings from this book to help fill in gaps or reinforce student learning. 
· Similarly, students can use this book as a resource to fill in gaps in their notes or otherwise enrich their notes from lectures, even if their professor is using another textbook.
· Furthermore, as many K-12 systems across Georgia have gone virtual for this year, our textbook, once available in GALILEO, will offer K-12 teachers and students an additional resource to use for history/social studies classes. This can provide crucial support to K-12 educators in systems where they (the systems) do not have the resources or ability to distribute printed textbooks to students taking social studies classes from home.
· Additionally, students in private school across the State of Georgia can benefit from this resource as they face similar challenges stemming from Covid as well.  
B. Describe lessons learned, including any things you would do differently next time.  
· In terms of lessons learned or things we would do differently next time, there are a few.  One would be to start assembling textbook materials earlier (even while at the application stage of the grant, before receiving funding). While beginning earlier always a good idea for managing any project, we have found that some resources we wanted to use were in files that were corrupted, or websites that had gone off-line, or were otherwise no longer available.  So beginning the process of gathering and sifting through material earlier would let us perform more of the substitutions and revisions as we go, making delivery of the final product easier.  We also learned that some elements of the content we wanted to cover and the sequence in which we wanted to present it needed alteration.  So, again, constructing the OER materials earlier, even during the application stage, would leave more time for revision, before it is being used in classrooms.
· A similar “lesson learned” item would be to administer the user (here, student) satisfaction survey in a pre-test/post-test format.  Due to Covid-19, our institution did not administer end-of-the-semester student evaluations, so we had very few respondents comment on our textbook from using it in its development stage at the end of the Spring 2020 semester.  Using a pre-test/post-test approach would at least get some responses early on, in the event that end-of-the-semester responses are not possible to collect.

2.  Quotes
· Provide three quotes from students evaluating their experience with the no-cost learning materials.
· “[The OER textbook] is organized and makes it easy to find what I need.”
· “I overall think that the [OER textbook] is very easy to follow and organized.”
· “There is not much I would change [about the OER textbook].”
3. Quantitative and Qualitative Measures
3a. Uniform Measurements Questions
The following are uniform questions asked to all grant teams. Please answer these to the best of your knowledge. 
Student Opinion of Materials 
Was the overall student opinion about the materials used in the course positive, neutral, or negative?
Total number of students affected in this project: __40________
· Positive: ___1____ % of ________ number of respondents
· Neutral: _______ % of ________ number of respondents
· Negative: _______ % of ________ number of respondents

Student Learning Outcomes and Grades
Was the overall comparative impact on student performance in terms of learning outcomes and grades in the semester(s) of implementation over previous semesters positive, neutral, or negative?
          Student outcomes should be described in detail in Section 3b.       

         Choose One:  
· ___       Positive: Higher performance outcomes measured over previous semester(s)
· _X__       Neutral: Same performance outcomes over previous semester(s)
· ___     Negative: Lower performance outcomes over previous semester(s) 
Student Drop/Fail/Withdraw (DFW) Rates
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Drop/Fail/Withdraw Rate:
Depending on what you and your institution can measure, this may also be known as a drop/failure rate or a withdraw/failure rate.
__35_____% of students, out of a total ___40____ students affected, dropped/failed/withdrew from the course in the final semester of implementation. 
Choose One:  
· ___     Positive: This is a lower percentage of students with D/F/W than previous semester(s)
· _X__     Neutral: This is the same percentage of students with D/F/W than previous semester(s)
· ___     Negative: This is a higher percentage of students with D/F/W than previous semester(s)
3b. Measures Narrative
In this section, summarize the supporting impact data that you are submitting, including all quantitative and qualitative measures of impact on student success and experience. Include all measures as described in your proposal, along with any measures developed after the proposal submission.  
[When submitting your final report, as noted above, you will also need to provide the separate file (or .zip with multiple files) of supporting data on the impact of your Textbook Transformation, such as surveys, analyzed data collected, etc.]
· Include measures such as:
· Drop, fail, withdraw (DFW) delta rates
· Course retention and completion rates
· Average GPA
· Pre-and post-transformation DFW comparison
· Student success in learning objectives
· Surveys, interviews, and other qualitative measures 
· Indicate any co-factors that might have influenced the outcomes.  
· Initial review reveals a pattern of higher (~50%) DFW rates in spring semester offerings of this course than those witnessed in fall offerings (~30%).  The cause of this disparity is not apparent but the implementation of the OER textbook and related materials seems to have cut the springtime DFW rate down from the 50% range to the mid 30% range, which is comparable with what is normally seen in fall semesters. 
· The Covid-19 pandemic likely exercised both direct and indirect influence on students’ performance.  In his HIST 1122 courses, Williamson adopted a much more generous grading policy (including allowing student to turn in assignments late and have additional attempts at assignments), compared to what is seen in a normal semester.  Thus it is possible that the apparent increased success of students was not entirely due to the implementation of the OER textbook.
· Below are some tables breaking down the DFW rates:
	Column1
	Column2
	Column3
	Column4
	Column6
	Column7
	Column8
	Column9
	Column10

	
	DFW:
	Course Grade:
	HSGPA:
	SAT-V:
	%1stGen:
	%URM:
	%Adult:

	SP 18
	46.15%
	2.2 (C+/B-)
	3.2264
	460
	3%
	61.54%
	7.70%

	FA 18
	25.72%
	2.2 (C+/B-)
	2.984286
	478
	46%
	46%
	3%

	SP 19-A
	52.94%
	1.6 (D+/C-)
	3.020714
	442.5
	6%
	58.82%
	0.00%

	SP 19-B
	52.00%
	2.1 (C+/B-)
	3.112308
	479.4444
	16%
	52.00%
	0.00%

	FA 19
	29.41%
	2.1 (C+/B-)
	3.126333
	489.5833
	21%
	38.24%
	5.88%

	SP 20-A
	29.41%
	2.7 (C+/B-)
	3.1425
	472.8571
	12%
	35.29%
	5.88%

	SP 20-B
	39.13%
	2.9 (C+/B-)
	3.18619
	443.3333
	17%
	56.52%
	0.00%


· Note 1: SP 19 DFW rates are nearly identical in each section (before OER textbooks).
· Note 2: FA 19 and one SP 20 section (with OER textbook) are identical while the other SP 20 section increases 10%.  SP 20 course grades (with OER textbook) are nearly identical in the two sections, however.
· Note 3: Higher DFW rate in SP 20 was in larger class; larger share 1stG and URM; perhaps larger effect of Covid?



	Column1
	Column2
	Column3
	Column4
	Column5
	Column6

	2. By 1st Gen:
	 
	 
	 
	 

	
	%1stGen:
	
	DFW1stG
	
	Course1stG

	SP 18
	3%
	
	57.14%
	
	1.8 (D+/C-)

	FA 18
	46%
	
	25%
	
	2.35714285714286 (C+/B-)

	SP 19-A
	6%
	
	0%
	
	3 (B) 

	SP 19-B
	16%
	
	50%
	
	1.25 (D+/C-)

	FA 19
	21%
	
	29%
	
	1.85714285714286 (D+/C-)

	SP 20-A
	12%
	
	50%
	
	2 (C )

	SP 20-B
	17%
	
	75%
	
	2.5 (C+/B-)


· Note 4: Relatively wide degree of variation in numbers of Adult Learners suggest that this category is less useful for measuring general trends using this data set.
· Note 5: Course grades for 1st Gen students with OER textbook are lower than the class average but these tend to be lower than those for the whole class for most of the period under study.  
· However, DFW rates for 1st Gen students with OER textbook seem higher than the course average in SP 20, compare to their relationship in earlier semesters.  Speculate that this might be an economic issue (access/ lack of access to the internet/ technology).
	Column1
	Column2
	Column3
	Column4
	Column5
	Column6

	3. By URM:
	 
	 
	 
	 

	
	%URM
	
	DFWURM
	CourseURM

	SP 18
	61.54%
	
	50%
	
	2 (C )

	FA 18
	46%
	
	31.25%
	
	2.07142857142857 (C+/B-)

	SP 19-A
	58.82%
	
	80%
	
	0.888888888888889 (D-)

	SP 19-B
	52.00%
	
	69.23%
	
	1.125 (D+/C-)

	FA 19
	38.24%
	
	53.84%
	
	1.33333333333333 (D+/C-)

	SP 20-A
	35.29%
	
	66.67%
	
	1.6 (D+/C-)

	SP 20-B
	56.52%
	
	61.53%
	
	2.125 (C+/B-)


· URM seems to be the most important category, in terms of representing a consistently present variable.
· DFW rates for URM students seem consistently higher than the overal class rates. SP 19 (pre-OER textbook) seems to have been a particularly challenging semester, with URM DFW rates recovering to fall closer (thought still below) the class average in FA 19 (still pre-OER textbook).  the same goes for Course Grades.
· And yet, SP 20  (OER textbook) DFW rates for URM diverge, with one class moving closer to the class average (the larger class) and the other moving farther away (the smaller class).
	Column1
	Column2
	Column3
	Column4
	Column5
	Column6

	4. by Adult Learner
	 
	 
	 
	 

	
	%AdL
	
	DFWAdL
	
	CourseAdL

	SP 18
	7.70%
	
	50%
	
	3 (B)

	FA 18
	3%
	
	0%
	
	4 (A)

	SP 19-A
	0.00%
	
	N/A
	
	N/A

	SP 19-B
	0.00%
	
	N/A
	
	N/A

	FA 19
	5.88%
	
	0%
	
	3 (B)

	SP 20-A
	5.88%
	
	0%
	
	3 (B)

	SP 20-B
	0.00%
	
	N/A
	
	N/A



· Very low numbers of Adult Learners suggest that this category is not very useful for measuring general trends using this data set.

4. Sustainability Plan
· Describe how your project team or department will offer the materials in the course(s) in the future, including the maintenance and updating of course materials. 
· We will upload copies of the OER text and sample syllabi to our faculty shared network drive, to allow other faculty to use and/or adapt these materials to their use.
· We originally planned to extend this book into the period after 1945, up to the end of the Cold War, but were unable to do this due to time constraints.  However, expanding the book into the post-45 period, possibly even up to the Euro-crisis and even Brexit, would increase the usefulness of this book and perhaps even position it to be assigned in POLS courses on global affairs or the European Union, in addition to the HIST courses for which it was written.

5. Future Plans
· Describe any impacts or influences this project has had on your thinking about or selection of learning materials in this and other courses that you will teach in the future.
· Describe any planned or actual papers, presentations, publications, or other professional activities that you expect to produce that reflect your work on this project.
· As mentioned above, we would like to extend the textbook’s chronological range further, from 1945 to the present-day.  Doing so would also allow us to further highlight Europe’s relationship with the non-Western world, through attention to Decolonization and then the increasing migration into Europe in recent decades.
· We are considering also extending backwards and preparing an OER text for the first half of the Western Civ sequence – HIST 1121.
· In terms of “how we teach this course,” the original idea was to simply have the textbook available as a supplement to in-class lectures.  That is, allow the textbook to be a free resource to help students reinforce their understanding of the content.   However, the sudden shift to online teaching in March 2020 meant that, suddenly, the textbook was the only way the students were getting much of the material.  
· This has informed the way we plan to teach our Fall 2020 classes (with the expectation that Covid-19 will probably force us online again), meaning that we plan to rely on the textbook as the primary conduit of the area knowledge for the students. 
· Even after Covid-19 is over, we are entertaining the idea of permanently adopting a “flipped classroom” approach to face-to-face teaching, which could only work if the students had ready and easy access to a textbook to read at home and then complete in-class exercises (instead of taking lecture notes) when in the classroom.
6.  Description of Photograph
· On the Final Report Submission page, you will be submitting a photo. In this document, list the names of the people shown in this separately uploaded photograph, along with their roles. 
· Tom Aiello appears on the right. Tom provided most of the secondary source material and slides for the textbook.
· Franklin Williamson appears on the left.  Franklin assembled the primary sources, primary source exercises, assembled the textbook itself, and taught the course with the new materials.
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