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1. Narrative
Key Outcomes
At present, our data indicate that students expressed praise for five primary aspects of our Open Educational Resources transformation. First, students were unanimously (and perhaps unsurprisingly) in favor of the affordability of the new readings and educational content in our six revised classes. Second, students had positive reactions to the increased diversity of content in the revised course modules. For example, one student noted that the diverse content allowed for a more “practical perspective,” as “a lot of times your textbooks are... based more on a theoretical perspective.” Another student observed how the diverse content allowed for greater breadth of higher education topics in the organizational theory class, as current events have placed “so many things” in the spotlight, “like challenges to organizational structure in terms of COVID, new merging institutions, transitioning to a hybrid model, or increasing [student and faculty] diversity.” Third, the diversity of media in the revised modules were positively received; one student remarked that “it was nice to have the breakup of just reading the material to having the videos as well, because then you could kind of connect the two. And I found that to be valuable.” 
Fourth, students stated that the revised content resulted in greater engagement in discussion forums and encouraged application of concepts beyond higher education. For instance, a student asserted that “by having some readings that were not necessarily directly related to the industry, that just kind of caused us to think out of the box and helped to encourage a little bit more engagement.” Fifth, the new resources and content had an unanticipated external impact when students shared their readings and materials with professional colleagues. One student said that they “ended up sharing... [James Gee’s] video [on gamification] with a couple of different people in my social circle just because... we can learn some transferable skills.” Another student remarked the readings on organizational structure and diversity encouraged a rethinking of “the structure of the diversity office in [their] institution... It helps us to understand [these offices] because some of us work at really big, comprehensive universities, and we’re kind of in our silo.” The confluence of these outcomes indicate that the curricular transformation had several positive impacts concerning increased student accessibility, enhanced student interaction within the classroom, and the application of theories and insights beyond the classroom.
Transformative Impacts on Instruction and Students
[bookmark: _GoBack]Three transformative impacts on our instruction included 1) the re-evaluation of curricular goals and module content, 2) the revision of writing assignments to reflect the practical nature of the revised readings and module content, and 3) a rethinking of writing assignments to encourage public scholarship by students. To cite just a couple of examples, as a result of our comprehensive transformation grant, we changed the titles of many of our classes to better reflect course content and, more importantly, the types of topics and skills in which we wanted our students to develop fluency for their dissertations and professional careers. This transformation of course titles, curricular content, and module content had an impact on writing assignments. For example, in the Law and Ethics in Higher Education course, an appreciation for more diverse content led to a new module being created on international perspectives on ethical decision-making. This change was informed by focus group information which revealed that the previous content had a U.S.-centric view on ethical practices. By contrast, the new content encouraged students to learn more globally about the topic. 
In another example, the Organizational Theory class was thoroughly changed to an eight-module structure, with primary topics covering systems theory, organizational change, organizational culture, institutional mission and identity, socialization and diversity, change and reform processes, organizational creativity, and organizational innovation. Each of the modules now include four-six open-source readings, and discussions compel students to utilize what they have read and propose solutions to real-world challenges in higher education institutions. Many students were excited about these changes to the coursework, as evidenced by the following statement: “I definitely learn by doing! So being able to apply hypothetical real-world scenarios - or actual real-world scenarios - to the readings was very helpful.” The newly developed final assignment, an eight-page analytical essay, encourages students to synthesize content from each of the eight modules in service of an institutional reform proposal that includes a new mission statement, budgetary considerations, costs and benefits of various innovation strategies, and anticipated impacts on the institutional culture. In our focus groups, students highlighted this new course structure as a positive development, and one student added that [they] “really liked the final project. Even though it was kind of like a scenario, it allowed us to draw from the literature but also... engaged a different part of our brain.”
We believe this process has had an overall positive impact on our students’ performance. On a longitudinal basis, we anticipate that more students will be prepared to complete their dissertations and graduate within three years. This is the single-most important criterion for a doctoral program, and we are anxious to transform the remaining classes in the curriculum to achieve further gains in our retention and graduation rates. Furthermore, our classes have enhanced discussion activity, particularly among students with different backgrounds. Our students have become more familiar with multiple scholarly genres, which is important for their future professional writing. Additionally, we have evidence that students are using the course content to develop more creative dissertation topics and projects for their own institutions. This activity is evidenced by increased participation in grant writing workshops and successful grant proposals that our students have developed at their home institutions.
Lessons Learned
We learned two primary lessons through this transformation grant. First, our institution lacked accessibility to the range of scholarly publications and open educational resources we would have liked to incorporate in our classes. Second, there were unanticipated costs for students who wanted to print virtual materials, especially lengthy readings. Our proposed solutions to these two challenges are detailed in Section 5 below. We did not create any publicly available materials beyond the classroom. 
*In 2022, our program was designated 4th nationally for program affordability, and our efforts related to the ALM was highlighted in an institutional news story. 
https://ung.edu/news/articles/2022/03/ed.d.-program-ranks-4th-for-affordability.php
2. Quotes
“All the articles and other materials were interesting and helped me learn the outcomes needed for the course."
"Virtual texts are a good alternative when you are a working professional because you can access materials all the time."
“Fantastic! I loved our book club method of running the class."
“I work with a wide range of people in my role I student affairs so it’s helpful to learn from an equally wide range of authors in the crafted modules.” 
3. Quantitative and Qualitative Measures
A. Uniform Measurements Questions
The following are uniform questions asked to all grant teams. Please answer these to the best of your knowledge. 
Student Opinion of Materials 
Was the overall student opinion about the materials used in the course positive, neutral, or negative?
Total number of students affected in this project: ___26 respondents___
· Positive:	__12__ % of __26___ number of respondents
· Neutral:	__7___ % of __26____ number of respondents
· Negative:	__3___ % of __26____ number of respondents.
Student Learning Outcomes and Grades
Was the overall comparative impact on student performance in terms of learning outcomes and grades in the semester(s) of implementation over previous semesters positive, neutral, or negative?
While grades remained neutral in comparison to the previous year (average GPA is a 4.0), which being at the doctoral level may play a greater factor of the similarity between years than the incorporation of the affordable learning materials into the courses. Faculty of the program noted an increase of engagement and discussion and assignment connection to the course and module-level objectives. 
Choose One:  
· _X_ Positive: Higher performance outcomes measured over previous semester(s)
· ___ Neutral: Same performance outcomes over previous semester(s)
· ___ Negative: Lower performance outcomes over previous semester(s) 
Student Drop/Fail/Withdraw (DFW) Rates
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Within the semester, there were zero students that dropped, failed, or withdrew from the completed courses over the three semesters. However, there were zero students that dropped, failed, or withdrew from the completed courses over the previous year’s three semesters. Within-semester withdrawals (that are not medical hardships) are as common an occurrence at the doctoral level for assessment as they are at the undergraduate level.
Choose One:  
· ___ Positive: This is a lower percentage of students with D/F/W than previous semester(s)
· _X_ Neutral: This is the same percentage of students with D/F/W than previous semester(s)
· ___ Negative: This is a higher percentage of students with D/F/W than previous semester(s)
B. Measures Narrative
In this section, summarize the supporting impact data that you are submitting, including all quantitative and qualitative measures of impact on student success and experience. Include all measures as described in your proposal, along with any measures developed after the proposal submission.  
Our outcome goals for the Transformation Grant project were fourfold.
Goal 1 is to redesign the modules for six courses with newly adopted free/low-cost course materials that significantly reduce student costs.
Goal 2 is to make use of articles, book chapters, and works of public scholarship that our faculty and students are publishing to 1) establish an identity for our young program, 2) demonstrate how class writing assignments can lead to public scholarship, and 3) establish feedback loops and networks between current students and newly-graduated alumni. To redesign the modules for six courses, ensuring that module outcomes and objectives are aligned with the new course content and the newly-adopted free/low-cost course materials.
Goal 3 is to improve the overall diversity and impact of our program’s course content.
Goal 4 is to improve the overall student satisfaction, engagement, and active learning with the new course content and materials.
The below quantitative and qualitative measures were developed to assess our four goals. All research was IRB approved (See Support Documentation), and the highest ethical standards of research were conducted. The analysis below represents the separation of the two methodologies, and the mixed method analysis is reflected in the Section 1 Narrative.
Focus Groups
Qualitative data were derived from voluntary focus groups with students at the end of each semester, after grades were due. These data will offer greater depth about student experiences with the new course design and materials. Open-ended focus groups of the participants took place virtually and lasted approximately 60 minutes. The focus group protocol was semi-structured (See Support Documentation) to encourage dialogue and allow for unexpected insights, rather than compare answers across groups. Protocol questions focused on perceived benefits, disadvantages, and opinions of the use of affordable learning materials in their higher education courses.
At the time of this report, total number of students who participated in at least one focus group was 12*.
Across the focus groups from the data collected in spring and summer 2022, four major themes emerged. 
Theme 1 was affordability. "I love that they're accessible and free" Our main goal for the project was to increase our program’s affordability. Responses from all focus groups echoed the increased affordability of the course material as a positive of not just the course, but in the student’s trust in their faculty of the program as they remarked that these efforts made them feel the faculty cared about their multiple roles as an adult learner, and the importance of cost value. 
Theme 2 was material diversity. Students remarked about the diversity of the learning materials in two manners; 1) increased diversity of content and 2) increased diversity of media. Participants overwhelmingly appreciated materials from diverse voices, noting that the format used in the courses granted them access to so many more voices than a single textbook would have permitted. Becoming familiar with the leading experts and researchers in the field was noted as being important, but also the ability to have traditionally marginalized populations of scholars was also valued. The increase of types of materials was also noted of importance to participants. One respondent stated that the use of a podcast for one assignment not only informed them of a new resource, but the ability to take in new information, listening, allowed them “to absorb more of the content through this medium.”
Theme 3 was greater application of information. The instructors when developing the revised course materials sought to include content beyond the foundational or seminal, but to also include alternative perspectives, challenging or controversial works, and assignments with applied intentions with the purpose to ignite engaging dialogue among peers towards practical professional outcomes. Participants shared that the ability to engage these materials helped them to have a stronger comprehensive understanding of the field in which they work. “There's classes where we've been able to think about what's the structure of the diversity office in your institution. And so it just sort of helps us to even just understand because some of us work at really big, comprehensive universities, and we're kind of in our silo.”
Theme 4 was external knowledge sharing. While some participants noted purchasing a textbook that they had open access to, they all stated it was because they were using the book for “situations at work and further professional learning.” Participants shared that they found themselves sharing course articles, websites, videos, etc. with their professional peers, especially those in supervisory roles. 
*Only data from focus group respondents for courses EDD 7105, EDD 7208, and EDD 7104. Twelve students signed the consent form and participated in the focus groups. Data collection for courses EDD 7100, EDD 7101, and EDD 7207 is still ongoing as we collect data after grades have been turned in, which for fall is December 19, 2022. 
Surveys
Quantitative data was derived from a Likert-scale survey instrument that was modified from the USG ALM exemplar (See Support Documentation). Students who completed the revised classes received the survey at the end of each semester, which assessed three key factors: 1) their satisfaction with the overall course content and structure; 2) their level of engagement with the new course materials; and 3) the appropriateness of the new course materials for their professional development. 
At the time of this report, total number of students who participated in at least one survey was 23*.
Students rated the quality of the affordable learning materials as the same as (N = 16) or better than (N = 6) texts in their other courses. Overall, more students (N = 12) liked the online format of materials more than traditional printed texts, compared to those who had no preference (N = 7) or preferred the online materials less than (N = 3) traditional printed texts. 
All respondents reported they were somewhat (N = 3) or very (N = 19) likely to register for a future course with OERs. More (N = 18) students also reported they would prefer a course offering OERs compared to a similar course utilizing traditional printed texts, compared to those who had no preference (N = 3) or preferred traditional printed texts to the OERs (N = 1).
Students who purchased or printed texts:
Students who purchased the text(s) (N = 8) frequently reported they liked the online format more than traditional printed texts (N = 5). Similarly, students who printed the text(s) (N = 13) frequently reported they liked the online format more than traditional printed texts (N = 8).
Students who exclusively printed, exclusively purchased, printed and purchased, or accessed the materials online only:
Students who printed and purchased the texts (N = 4) more frequently reported the quality of the virtual texts used for their course as better (N = 3) than the quality of the texts in their other courses. Students who printed and purchased the texts more frequently reported they liked the online format more than traditional printed texts (N = 3).
*Only data from survey respondents for courses EDD 7105, EDD 7208, and EDD 7104. Twenty-three students signed the consent form and participated in the survey. One survey was incomplete. Data collection for courses EDD 7100, EDD 7101, and EDD 7207 is still ongoing as we collect data after grades have been turned in, which for fall is December 19, 2022. 
4. Sustainability Plan
All of our content for all six courses is stored on the university’s D2L system. We can make our syllabi, bibliographies, and assignments freely available to anyone who is interested. We are already sharing syllabi and course content from the Organizational Theory, Qualitative Research Methods, and Advanced Qualitative Research Methods classes with colleagues at UC-Riverside and UC-Santa Barbara. Additionally, we intend to update approximately 15-25% of the course materials each year as scholarship in our field continues to evolve and new issues in higher education take on a role of greater prominence. We will also occasionally substitute readings when an opportunity to include a guest expert speaker and their writing emerges. Since each of us are immersed in our respective areas of expertise, these updates will be relatively easy to accomplish. We may also apply for a sustainability grant in the future in order to ensure that our curricula remain up-to-date. 
5. Future Affordable Materials Plans
We believe the first challenge described above (Section 1: Lessons Learned) can be mitigated by early-stage curricular planning and the embrace of more diverse content. While some scholarly material is necessary for theoretical learning, we discovered that students relish the opportunity to read current articles and critique contemporary developments in higher education. This application of knowledge is just as important as the acquisition of new skills. 
Concerning the second issue, we have already started to embrace shorter readings so that students do not feel compelled to print as much course content. Also, we have found that our busy students may not always need lengthy articles and book chapters if an available resource can condense the same ideas in shorter form. This has been an especially valuable learning experience for all three members of the team, as one common criticism among students in graduate programs is that there is not enough time to fully read, understand, and internalize the material because there is so much of it!
Our program is seeking to transition all of our courses to no or low-cost by 2025. From our experiences participating in the ALM grant process throughout 2022, we have many ideas for implementing a program-wide system and culture of creating and sustaining affordable learning materials into all of our courses. We will be seeking to apply for another ALM grant to complete this work in 2023. 
6. Future Scholarship Plans
We have already presented our preliminary findings at the 2022 annual conference for the Georgia Educational Research Association in Savannah, Georgia. Additionally, we plan to present full findings at the March 2023 USG Teaching and Learning Conference in Athens, GA and the April 2023 OLC Innovate Conference in Nashville, TN. Once we receive feedback on these presentations, we would like to publish our findings through at least one peer-reviewed journal and one work of public scholarship, such as an op-ed or blog.
 
