Foundations of Arguments

Who Is a Critical Thinker,
and When Do You Need to Be One?

A critical thinker understands the structure of an argument, whett?er that amument
is presented by a politician, a salesperson, a taik-show host, a friend, or a child.

A critical thinker recognizes the issue under_
discussion and the varying conciusions about the issue.

A critical thinker examines the reasons given to support conclusions.

A critical thinker uses the structure of argument to make thoughtful decisions.

We need to use critical thinking to deal with the choices that we are constantly confronting in our lives,

LEARNING OBJECTIVES
THIS CHAPTER WILL COVER

The structure of an argument
The three parts of an argument: issues, conclusions, and reasons

An approach to making decisions
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e live in what has been called the Information Age because of the many

messages that we receive daily from television, radio, newspapers, maga-

zines, books, blogs, text messages, tweets, and the hundreds of millions of
sites on the Internet.

Sometimes we turn to this information for its entertainment value, such as when
we watch a situation comedy, listen to music, scan the sports page, or read an online
movie review. But in a democratic society, in which the people are asked to vote on
candidates and political propositions, we also need to use print and electronic sources
to help us make decisions about our personal lives and about the direction our commu-
nity, state, and nation will take.

We need to know how to understand and evaluate the information that comes our
way. This book will give you tools for coming to rational conclusions and making re-
sponsible choices.

A critical thinker is someone who uses specific criteria to evaluate reasoning, form
positions, and make decisions.

You can strengthen your critical thinking by becoming aware of and practicing cer-
tain skills. The skills will be covered in this text and include an understanding of

* The structure of arguments
* Value assumptions and reality assumptions that are foundational to arguments
* The quality of evidence used to support reasoning
~* Common errors in reasoning
¢ The effect of language on perception, and
¢ The ways in which media frame issues

 In addition, critical thinkers develop and exhibit personal traits, such as fair-
thindedness and empathy. We will discuss how these Qualities strengthen critical think-
Ing and decision making. Finally, critical thinkers use their skills to solve problems and
1o advocate for causes in which they believe. This chapter covers the first skill: under-
Standing the structure of arguments.

critical thinker
Someone who uses
specific criteria to
evaluate reasoning,
form positions, and
make decisions,
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O
Stop and Think

When people hear the word critical, they sometimes associate it with faultfinding. The
field of critical thinking, however, uses the word critical to mean “discerning.” A film,
art, dance, or music critic forms and expresses opinions on the basis of standards.
The skills you will fearn in this text will give you a set of standards with which to
evaluate messages and make thoughtful decisions.

When you learn to communicate well in a formal situation, your skilt usually trans-
fers to informal situations as well. For example, if you learn to make an effective infor-
mative speech in the classroom, you will also feel better about introducing yourself at
parties or making a spontaneous toast at your brother's wedding. This same principle
applies to critical thinking skills.

When you can listen to a presidential debate and make good judgments about what
each candidate has to offer, you may also be more thoughtful about less formal argu-
ments that are presented, such as which breakfast cereal is best for you or which car
you should buy. You will be better prepared to deal with sales pitches, whether written
or presented in person,

The methods of discernment and decision making that you will learn apply to choos-
ing a viewpoint on a political issue or to choosing a career, a place to live, or a mate.

In short, critical thinkers do not just drift through life subject to every message that
they hear; they think through their choices and make conscious decisions. They also
understand the basics of both creating and presenting credible arguments.

The Structure of Argument

The aim of argument, or of discussion, should not be victory, but progress.

Joseph Joubert, Pensees (1842)

When most people hear the word argument, they think of a disagreement between
two or more people that may escalate into name calling, angry words, or even
physical violence. In their hook Metaphors We Live By, George Lakoff and Mark
Johnson discuss how our metaphors for argument often affect our perception and
our behavior. They claim that the metaphor Argument Is War “is reflected in our
everyday language by a wide variety of expressions”:

Argument Is War
Your claims are indefensible,
He attacked every weak point in my argument.

His criticisms were right on target.

I demolished his argument.

I've never won an argument with him.
You disagree? Okay, shoot!

If you use that strategy, he’ll wipe you out.
He shot down all of my arguments.!

Similarly, Deborah Tannen, in her book The Argument Culture, notes that as a
society, we frame our social issues in warlike terms:

The war on drugs, the war on cancer, the bartle of the sexes, politicians’
turf battles—in the argument culture, war metaphors pervade our talk
and shape our thinking, Nearly everything is framed as a battle or game
in which winning or losing is the main concern. These all have their uses
and their place, but they are not the only way——and often not the best
way~-~to understand and approach our world.?2

Our definition of argument is different. When, as critical thinkers, we speak about
an argument, we are referring to a conclusion (often called a claim or position) that
someone has about a particular issue. This conclusion is supported with reasons
(often called premises). If an individual has a conclusion but offers no reasons sup-
porting that conclusion, then he or she has made only a statement, not an argument.

Political slogans, often found on billboards or in television advertisements, are
good examples of conclusions (opinions) that should not be relied upon because
supporting reasons are not offered. If you see a billboard that proclaims, “A vote
for Johnson is a vote for the right choice,” or if you hear a politician proclaiming,
“Education has always been a priority for me,” you are encountering conclusions
with no evidence; conclusions alone do not constitute an argument.

Critical thinkers withhold judgment on such claims until they have looked at
evidence both for and against a particular candidate.

e
Stop and Think

Can you think of a slogan, perhaps from an advertisement or a bumper sticker, that is
a statement without supporting reasons?

An argument has three parts: the issue, the conclusion, and the reasons.

The Issue

The issue is what we are arguing about; it is the question that is being addressed. It
is easiest to put the issue in question form so that you know what is being discussed.
When you listen to a discussion of a political or social issue, think of the question
being addressed.

? Deborah Tannen, The Argument Culture {New York: Ballantine Publishing Group, 1999), p. 4.

! George Lakoff and Mark Johnson, Metaphors We Live By (Chicago: University of Chicago Press, 1980), p. 4
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argument A conclusion
about an issue that is
supported by reasons.

conclusion A position
taken about an issue, also
called a claim or an opinion;
in deductive reasoning, the
inference drawn from the
major and minor premises;

in research, the meaning and
significance of the data as
interpreted by the researcher,

issue  The question or
subject under discussion.

reasons  Statements of
evidence given to support
conclusions,
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Examples of Issues

¢ Should energy drinks be regulated?

* Should air traffic controllers be given periodic drug tests?
* Should the minimum wage be raised?

*  Are the salaries paid to professional athletes too high?

The same method of “issue detection™ will be useful in understanding commer-
cial appeals (ads) and personal requests.

More Examples of issues

* Is Alpo the best food for your dog?
* Should you marry Taylor?
* Should you subscribe to the Wall Street Journal?

»

Another way to isolate the issue is to state, “The issue is whether .

* The issue is whether aspirin can prevent heart disease.
* The issue is whether reproductive cloning should be banned.
* The issue is whether our community should create 200 new homes.

It is important to distinguish issues from topics. quics are ideas or sub@cts.
Topics become issues when a question or controversy is introduced. In the previaus
examples, the topics would include Alpo, Taylor, t'hc Wall Street Journal, aspirin,
and cloning. The issues are questions about the topics. ' )

Issues can be about facts, values, or policies. Factual issues, sometimes cal!ed
descriptive issues, concern whether something is true or false, as in the following
examples:

¢ Does zinc prevent common colds?
¢ Are smog-control devices effective in preventing pollution?
* Do we have enough money to buy a new car?

Factual issues can also involve definitions, whether something or someone fits
into a certain category:

« Is digital photography a fine art?
¢ Is drug addiction a disease?
* Isa platypus a mammal?

Issues about values, sometimes called prescriptive issues, deal with what is con-
sidered good or bad or right or wrong, as, for example:

¢ s there too much violence on television?
* s marriage better than living together?
* Are salaries of executives of major corporations too high?

Policy issues involve specific actions; often, these issues emerge from discussions

of facts and values. If we find that, in fact, smog-control devices are effective in pre-

venting pollution and if we value clean air, then we will probably continpe to support
policies to enforce the use of these devices. If aspirin prevents heart disease and we
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value a longer life, then we might ask a doctor whether we should take aspirin.
If we do have enough money for a new car and we value a car more than other
items at this time, then we should buy the new car.

As we have seen, all issues involve decisions about how to think about 2 topic or
what action to take. We deliberate about issues from our earliest years. For example,
children think about how to spend allowance money, what games to play, and what
books to choose from the library. Teenagers consider what to wear; how much to study;
what sports, musical instruments, and hobbies to pursue and/or languages to learn; and
how best to spend the time and money they have. Adults make life choices concerning
careers, spouses, children, friends, and homes; they also decide how to think about social
and political issues and which causes, organizations, and candidates they will support.

T
Stop and Think

We make large and small decisions every day. List your decisions for g day, from
deciding when to wake up through your evening hours. Also, look at your calendar
and checkbook or eredit card record and note the decisions about the use of time and
money that they reveal.

Every decision that we need to make, whether it involves public or private matters,
will be made easier if we can define exactly what it is that we are being asked to be-
lieve or do. Discourse often breaks down when two or more parties get into a heated
discussion over different issues. This phenomenon occurs regularly on talk shows.

For example, a television talk show featured the general topic of spousal sup-
port, and the issue was “Should the salary of a second wife be used in figuring ali-
mony for the first wife?” The lawyer who was being interviewed kept reminding the
guests of this issue as they proceeded to argue instead about whether child support

should be figured from the second wife’s salary, whether the first wife should hold a
job, and even whether one of the wives was a good person.

A general rule is that the more emotional the reactions to the issue, the more
likely the issue will become lost. The real problem here is that the basic issue can

become fragmented into different subissues so that people are no longer discussing
the same question.

When you listen to televised debates or interviews, note how often a good

speaker or interviewer will remind the audience of the issue. Also notice how expe-
ftenced spokespersons or politicians will often respond to a direct, clearly defined

Bsue with a preprogrammed answer that addresses a different issue, one they can

s more easily,

¥ a presidential candidate is asked how he is going to balance our federal budget,
might declare passionately that he will never raise taxes. He has thus skillfully
Accomplished two things: He has avoided the difficult issue, and he has taken
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“Remindes o - o &
- Whenever you are confronted with an a
ot tlwimfin question foem. ..

rgument, try 1o define the issue and

The Conclusion

Once an issue has been defined, we can state our conclusion about the issue. Using
some examples previously mentioned, we can say yes or no to the issues presented:
Yes, 1 believe air traffic controllers should be tested for drug usage; yes, | want to
subscribe to the Wall Street Journal; no, 1 wilt not marry Taylor at this time; and so
on. We take a stand on the issues given.

The conclusion can also be defined as the position taken about an issue. It is a
claim supported by evidence statements. These evidence statements are called rea-
sons or premises.

We often hear the cliché that “Everyone has a right to his or her opinion.” This
is true, in the legal sense. North Americans do not have “thought police” who de-
cide what can and cannot be discussed. When you are a critically thinking person,
hawever, your opinion has substance. That substance consists of the reasons you
give to support your opinion. Conclusions with substance are more valuable and
credible than are conclusions with no supporting evidence.

Critical thinkers who strive to have opinions with substance exhibit two impor-
tant qualities as they try to understand the truth of a matter:

L. They realize their own personal limitations. They know that they have a lot to learn
about different areas and that they may need to revise their thoughts on issues as
new information comes to light. This trait is also called intellectual humility.

2. They make an effort to be discerning about what they read and hear. They look
for good evidence and are open to hearing all sides of an issue. When they make
up their minds about something, they have solid reasons for their decisions.

The term conclusion is used differently in different fields of study. The definition
given here applies most correctly to the study of argumentation. In an argumentative
essay, the thesis statement will express the conclusion of the writer. In Chapters 3
and 4, you will note a related definition of conclusion used by philosophers in the

study of deductive and inductive reasoning. In addition, the term conclusion is used

to describe the final part of an essay or speech.

Reminder 7 et
Conclusions are the positiotis people tuke on issues, Othier words tised d to
mean conclusions are claims, viewpoints, positions, opinions, and stands.
s he . The ovher word e can e the e i,
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How can we locate the conclusion of an ar, i
_ gument? Try the follo
when you are having trouble finding the conclusion: v g methods

Find the issue and ask what position the writer or speaker is taking on the issue
2. Look at the beginning or ending of a .
often found in either of these places.

3. Look for conclusion indicator words: therefore, so, thus, bence. Also, look for
fnd.xcator phrases: My point is, What I am saying is, What | belieye is, Some
mdlcgtor words and phrases are selected to imply that the conclusion.drawn i
the right one. These include obviously, it is evident that there is no doubt °
(or question) that, certainly, and of course. '

4. Ask yourself, “What is being claimed by this writer or speaker?”

5. Look at the title of an €ssay; sometimes the conclusion is contained within the

title. For example, an essay might be titled, “Why I Bel; itami
Essential to Health.” ' 71 Believe Viamins Ave

paragraph or an essay; the conclusion is

Skill SRR e
Find the canciusion or conclusions to an argument. Ask yoursaif ’
writer or speaker Is taking on the ssue, T

Y;?u may hear 'people discussing an issue and someone says, “I don’t know
anything abouf this, but . . .” and proceeds to state an opinion about the issue

thinkers tﬁke a stand only when they know something about the issue; they give
reasons wi yAthey have come to a certain conclusion. Of course, a critical thinker is
open to hearing new evidence and may change his or her opinio

. B n o .
nformation becomes available. (See Exercise 1.2 on page 17.) e asnew

As humans, we have limitations in our perception and knowledige. Atthosame time
3 we h'a.we wonderful tools for discovering new truths in every area of life. What persona;
’ qualities does a person nieed in order to give a fair hearing to new information?

- The Reasons g

Everything reasonable may be supported.
Epictetus, Discourses (Second century)

Re .
ro:s;;:s are the statements that provide support for conclusions, Without reasons
. M i .

U have no argument; you simply have an assertion, a statement of someone’s

Opinion, as evidenced in the following classic limerick:

1do not like you, Doctor Fell

The reason why I cannot tell

But this know, I know full well

do not like you, Doctor Fell.
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Reasons are also called evidence, premises, support, or justxﬁcaj;m. Y_'ou ;vr:g
spend most of your time and energy as a critical thinker and responlsx le r:vnter
speaker looking at the quality of the reasons \‘Jsed to support a conclusion.

Here are some ways to locate the reasons in an argument:

- ick.” i aker
i clusion and then apply the “because trick. The writer of spe
- E:zrlli\t?: on {conclusion) because . The reasons will naturally follow the

word because. o A et
2. Look for other indicator words that are similar to because: since, for, first,

second, third, as evidenced by, also, furthermare, in addition. _y
3. Look for evidence supporting the conclusion. This support can be‘ in the form
of examples, statistics, analogies, research studies, and expert testimony.

R
Stop and Think

What was your most recent “argument”? What reasons were given to you, and what
reasons did you give to support your conclusion?

There is a world of difference between supporting a 'polincal candldadtf:dbe»
cause his or her policies make sense to you and supportmg.the .sarr;le c;aﬁ idate
because he or she seems like a charismatic person. lnformat'lon in the 0 meﬁ
chapters of this book will give you the skills to help you decide whether a reaso

supports a conclusion.

Critical thinkers focus their attention on the issue being discusseq, the g(;nﬁu-
sions drawn, and the reasons given to support or justify the conclusions. (See Ex
ercise 1.3 on pages 18-19.)

S
Find the reasons that support the conclusion. L
As a listener: Be able to hesr the issus, conclusion, and reasons given for an
As a speaker: Be able tu clearly articulste your own conclusion and the

s you v come o tht concion abutn e,

Foundations of Argumer

Nothing is more difficult, and therefore more precious, than to be able to decide.

Napoleon, Maxims (1804)

Using Reasons to Make Declsions. When people engage in formal arguments,
they usually present their conclusions about issues first and then give reasons to
support their conclusions. In decision making, however, people often struggle
with reasons on both sides of an issue in order to reach a conclusion (decision).
For example, consider the following online dialogue between two friends, jointly
deciding on the issue of whether to B0 to a water park. Note that the conclusion
(the decision to go or not to go) does not become clear until they go over the
reasons on both sides.

GenPeach:
ClaireDies:
GenPeach:
ClaireDies:
ClaireDies:
GenPeach:
ClaireDies:
GenPeach:
ClaireDies:

ClaireDies:
GenPeach:
ClaireDies:

GenPeach:

ClaireDies:

GenPeach:

ClaireDies;

ClaireDies:
ClaireDjes:

GenPeach:

ClaireDies:

GenPeach:;

ClaireDies:

ClaireDies:;
GenPeach:
ClaireDjes.
ClaireDies:
GenPeach:

Hey Claire!

Hi Gen!

How are you?

I'm okay I think. kind of tired.

am I going to see you today?

Ithink so, . . . Waterworld?

yeah. should I go or not?

If you want, IDK if I will or not. I'm so tired.

Me 100, and I have to pack. if you go, I will, but I don't want to go
if I'm going to be the only one there

my age
Ditto.

0

The ? is, do we really want to g0, or not?
well, what’s the advantage of going?

I'was just thinking that. Um . . , water and slides and stuff, and we
get to see each other

and I'm leaving soon . . . but if we stay, well, I'l get to do laundry
and sleep

and pack and do the dishes
I'm leaning towards going now

Negatives—small children screaming, sun, noise, more energy
required than [ have

very true.

Not necessarily better than packing and cleaning

we wouldn’t actually have to get up. We could grab a small
section of grass and sleep, sunbathe

relax, read

Yay

$0 . . . sounds like we should go.

should we just go?

OK
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S
Stop and Think

Try to list the reasons to go and the reasons not to go that the friends came up with
before making their decision. Note that even routine daily decisions involve the
process of weighing pros and cons {reasons) in order to come t6 a conclusion.

A Decision-Making Method
If you don’t know where you're going, you might wind up somewhere else.
Yogi Berra
If you don’t have a plan for yourself, you'll be a part of someone else’s,
African American Proverb

A decision involves a dilemma between two or more alternative actions. We face
these dilemmas daily in small and big ways. Virtually every aspect of our lives in-
volves decision making, especially since we live in a “free” society in which most
decisions are not made by authorities but are left to individual citizens. Decisions
need to be made about a variety of matters such as whom to support in an election,
which career to pursue, which school to attend, whether to marry, whether to have
children, where to live, and how to budget time and money.

Many methods exist to help people make life decisions. There are different ways to
evaluate reasons on both sides of a difficult decision. The question to be decided can
be seen as the issue—Should I vote for Candidate A, Candidate B, or Candidate C?
Should I spend money on a car or save the money for future needs? Should I go to
graduate school or take a job offer now? The dilemma for the decision maker is that
the future consequences of choosing one path over another are not known in the
present time; the person making the decision has to choose without knowing the
full implications of the choice. He or she must do what seems best with the infor-
mation available in the present. (See Figure 1-1.) To come to a reasoned conclusion
about a decision, it helps to weigh the reasons on both sides. Often, however, peo-
ple can see many reasons to support two or more choices, and they feel paralyzed
by indecision as a result.

One method that can be useful in making decisions that should also help you
clarify your reasoning involves listing and giving weights to various reasons and
then weighing each of your choices against those reasons.

Let’s look at this decision-making method, using the example of the decision of
whether to attend School X or School Y.

1. The first step in decision making is to define the dilemma in the form of an issue.

Example
Should I attend School X or School Y?

2. The second step in decision making involves looking at your long-term objective.
It answers the question: What do | want this choice to accomplish in my life?
Example

1 want to ger a good education in my field without going into debt for more
than two years.

3. In the third step, you determine which factors are

Foundations of Argument

Future Future
Consequences Consequences

Preparing
to Decide

FIGURE 1-1

A degision usually involves a dilemma between two alternatives. The decision maker must
imagine the future consequences of each alternative.

Note that in this step, if either alternati i
_ Note tive does not meet your obijective, the
decision is already made. If you find that School X does not have the major ’that

you want or Fhat it would be 100 expensive to go to School X, then it no longer
is an alternative to consider.

In th : > whic most important to you con-
cerning your desired outcome (in this case the factors in a school). You list the

factors and give an import t - i
the highest). portance to each one (on a scale of 1-10, with 10 being

Exampie
Strong department in my major

10 pot
Affordable (low cost or scholarship) 10 Ezl:::
Close to friends and family 6 points
Nfear a large city 5 points
Gives internship option 8 points
Campus is attractive 4 points

arts community nearby 7 point:
Climate is mild oints

: S points
Feels like a good fit when I visit 9 points
ofessors are accessible 8 points

: Oatte Vthat th.e criteria in this example would be different for different people
Sl is why it is hard to receive advice about your decision or to give advice to

’ s—other people may not weigh the factors the way you do. To one person
>
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being in a large urban area is a major plus—to another it' would be seen asa ch(l):c, therz may b; some qther, perhaps more emotionally based, factors that need
disadvantage. One person may value a close relationship with professors, while to be entered into the equation.

another prefers more formality and distance. One person may want to take
advantage of cultural attractions nearby, while another is more interested in the
SPOTTS Scene on campus.

Individual or Class Exercise: Making a Decision

4. The fourth step gets to the heart of the reasons for and against each choice Purpose: To use reasoning to make a df:cnsnon. N
Bt clear criteria for your decision. In this step, you take each factor By yourself, with a parmer, or with a class group, choose a current decision
:2({ %;:i:hyi?;gainst your choices. The choice with the highest score is tenta- that you are facing, and take it through the steps listed in the decision-making

model. You can use the model for two or more alternative choices. After you have

sty Sefon. listed your criteria and the importance (weight) of each factor, rate each of your

School X School Y alternatives.
FaeTer Weight Score Score After weighing the alternatives, use the one with the higher score as your
conclusion/decision. Then state the issue (the dilemma or choice that needed to be
Example ) made), your conclusion (the alternative with the higher score), and the reasons (all
Strong department in my major 10 points X 8 10 of the factors that led to the high score). Whether this exercise is done individually
Affordable {low cost or scholarship) 10 points X 9 5 or in groups, it would be helpful to share the results with the class as a further
iends and famil 6 points X 8 6 review of issues, conclusions, and reasons.

Close t(l) frien (s an y 5 pigts 5 9 1 Ideas for the decision: A voting choice, school choice, career choice, relationship

i . .
I&I::::s ain:;g:s}cl it; option 8 points X - 9 choice, or consumer choice.
Campus is attractive 4 points X 8 8
Good arts community nearby 7 points X 7 10 Humor as Argument
Climate is mild 5 points X 5 4 " iewed . )
Feels like a good fit when I visit 9 points X 8 10 Humor can a so‘be viewed as argument——humonsts often make an argument in a
sl B : 8 points X 9 - disarming way, using irony and exaggeration. i you listen closely to what comedians and
Professors are accessible pomts comic writers say, you can isolate issues, conclusions, and reasons in their commentaries,
Total: Weight of factor times score of choice 549 521 Read the following excerpt from an Onion Magazine article about people’s desires to

have the latest technological device. See if you can identify issues, conclusions, and
5. The fifth step involves tentatively choosing the highest sco‘ring :.xltemaﬁvc':. . reasons.
Doing this kind of decision analysis may confirm that the individual choice is
the right one or that either choice would be acceptable. . )
If School X is chosen, the individual has resolved his or her own issue. .

The “argument” for School X could be stated as follows:
Issue: Should I choose School X or School Y?
Conclusion: 1 should choose School X,

Reasons: School X is affordable, has a good depa.rtmefxt in my maio; with
professors that I can talk to, is fairly close to my friends and family, and
might offer internship possibilities. School Y is good, too, and has an even
better reputation but costs significantly more than School X.

With the holiday shopping season officially under way, millions of consumers
proceeded to their nearest commercial centers this week in hopes of acquiring
* the latest, and therefore most desirable, personal device.

“The new device is an improvement over the old device, making it more
attractive for purchase by all Americans,” said Thomas Wakefield, a spokes-
person for the large conglomerate that manufacrures the new device. “The
old device is no longer sufficient. Consumers should no longer have any use
or longing for the old device,”

< - - “Its higher price indicates to me that it is superior, and that not every-
one will be able to afford it, which only makes me want to possess it more,”
said Tim Sturges, owner of the old device, which he obtained 18 months ago
when it was still the new device.

-+ - “Not only will I be able to perform tasks faster than before, but my
new device will also inform those around me that [ am a successful individual
who is up on the latest trends,” said Rebecca Hodge, whose executive job
allowed her to line up for several hours in the middle of the day in order to
obtain the previously unavailable item. “Its attractiveness and considerable
value are, by extension, my attractiveness and considerable value,™

Often, this kind of critical analysis can clarify choices for an individual. If, on
the other hand, the alternative chosen does not “feel right,” he or she may look at
the criteria to determine why. It may be that the strength of the departmcnt and the
location actually do factor higher for the individual and that the main reason for
the low score for the option of School Y is the affordability. If that is t'he case, the
individual making the decision could do more research about scholarships or about
the option of getting a job to pay for School Y. . . o

Going through this logical process and seeing which a.ltemanve “scores higher
will help you clarify your choice: If you feel satisfied with the choice, the factors

. te . 3 . . . ; )
listed were the important factors; if you are disappointed or uncomfortable with the New Device Desirable, Old Device Undesirable,™ The Onian News, December 3, 2009, the onion.com,
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CHAPTER 1

Chapter Review

Life Application: Tips for College and Career

When you are listening to a discussion in class or at a meeting, consider the issue
being discussed, the claims being made, and the reasons given for the claims. If you
have an apinion to share, frame it in terms of your pasition and your reasons.

When writing an essay or report, clarify your conclusion about the issue and
support it with several reasons.

if you are catled upon to make a speech without much time to prepare, use the same
format of taking a stand on an issue and supporting it with reasons. For example, if you are
asked ta make a speech at your grandparent’s retirement, you might say something like,
“My grandmother has been wonderful to me {conclusion]. She has always encouraged my
drearns, she has been there for all of my important events, and she has been a great role
model [reasons).” You can then elaborate on each reason with examples.

If you are trying to get a group to come to consensus about a decision, try using

the method outlined in this chapter. Help the group members define the issue that
needs to be resolved and the desired outcome and have them weigh each possibility

against specific criteria.

Summary

1.

Critical thinking about information is necessary in order for us to make clear
decisions as citizens, consumers, and human beings.

An argument consists of issues, conclusions, and reasons.

3. The issue is the question that is raised; our decisions are made easier if we can

define the issues on which we are asked to comment or act.

4. The conclusion is the position a person takes on an issue.

5. Reasons, often called premises, provide support for conclusions; reasons
are acceptable or unacceptable on the basis of their relevance and quality.

6. Critical thinkers carefully consider their objectives and the reasons on all sides
of an issue when they make important decisions.

Checkup

Short Answer

1. What is the difference between a topic and an issue?
2. What are some indictor words for a conclusion?

3. Cite three ways to discover the reasons used to support a conclusion.

Foundations of Argurr

True-False

4. Everyonce’s opinion about an issue has equal credibility,
5. Traits such as fair-mindedness and empathy are helpful to critical thinkers,

6. A criti . . . .
p crmca.l Fhmker 1s someone who uses specific criteria to evaluate reasoning,
orm opinions, and make decisions. '

Sentence Completion

7. The question that is being addressed is called the

8. You will spend most of your time and energy as a critical thinker and

responsible speaker looking at the quali
conclusion. . quality of the used to support a

9. Since the reasons answer the question, “Why do you believe what you believe?™

4 T in isol 1ng the reasons 1S to write (']!CC clu: a then a t
a ()()(Il ick n 1solat thy reaso; oncl ston and he dd hC

10. When we say yes or no to the issues presented, we are stating our

Exercises

Practice is the best of al) instructors.
Publilius Syrus

EXERCISE 1.1 Purpose: To be able to identify issues.

1. :hl?;:d :n essay, a blog, or an editorial, study an advertisement, listen to a radio
:,h s;l ow;lmj watc.h a Felev!slon Program about a controversial issue. Decide
ether the issue is prm}anly one of fact, value, or policy. Define the issue and
see if the speakers or writers stay with the issue.
2. "l?_{‘.yiursf)etl’f orasa class, come up with as many current issues as you can
ink o oth' light aqd serious issues; consider campus, community, social
national, and international concerns, ' '
i\lo:v, l:ok at your list of issues and choose three that really concern you. Then
1y to choose three about which you are neutral. Finally, answer these qucstion;'
a. What is it about the first three issues that concerns you?
b. Why are you neutral about some issues?
¢. Do you believe there are issues on the list that should be more important to

you? If so, why are they not more important to you?
EXERCISE 1.2 Purpose: To be able to isolate conclusions.

Tak i i i i
andeAyourAhst of issues fr.om Question 2 in the previous exercise. Choose four issues
» In a simple declarative sentence, write your conclusion for each one

Example

Issue: Should air traffic controllers be given periodic drug tests?
Conclusion: Yes, air traffic controllers should be given periodic drug tests
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Reminder E e v s
Since the reasons answer the question, “Why do you believe whit you
believe?” a good trick in isolating the reasons is to weite the conclusion
and then add the word because. Spne S et b, e ANE
Ye-{Explore on mythinkinglab.com

EXERCISE 1.3 Purposes: To be able to use reasons to support a conclusion. To use
knowledge gained in this chapter to both analyze and construct basic arguments.

1. Write a short rebuttal to the following example about student athletes, using
reasons to support your conclusion.

Example

I believe student athletes should be paid (conclusion) because
¢ They commit to certain hours and demands on their time.
® They make money for their schools.

2. Take your conclusions from Exercise 1.2 and support each conclusion with at
least three reasons. This exercise can be done alone or in classroom groups, in
writing, or as a short speech. One group might present the “pro” side of an
issue and another group the “con.”

3. Get the editorial page of your favorite newspaper (including your campus
paper) or use a favorite blog. List the issue, conclusion, and reasons given by
the writer in the editorial or blog post. Use this format:

The issue {question) is:

The conclusion of this writer is:

The reasons he or she gives are:

Then evaluate the opinion piece by answering the following questions:

a. Was the writer clear about the reasons given for the conclusion?

b. Were there other reasons that could have been included in the argument?

¢. Did the writer express any understanding for an opposing viewpoint? If so,

how? If not, can you articulate an opposing viewpoint?
d. Were you convinced by the opinion piece? Why or why not?

Read the following editorials and essays. Then, isolate the issues discussed, the
conclusions of the writers, and the reasons given for the conclusions. Answer

the following questions:
a. Are the reasons given adequate to support the conclusions? If not, what

other reasons could have been given?
b. Do you agree or disagree with the conclusions? If you disagree, what are

your reasons for disagreeing?
Advertisers make arguments using both words and visual images. As with the

>

Ll

preceding essays and editorials, see if you can identify the issue, conclusion, and

Foundations of Argumer

reasons given i i i
$ given in advertisements you see online, on television, or in magazines

and billboards.

Educational Ticket
Dr. Y. Huda

\Sv(l’:;: g:gciereri:i;rsst iqglsp,l,aji{lh aboitdgetting tickets for running stop signs, especially
ids. ose kids who get tickets should be ful f i
portant lesson to not run stop signs. If they | i =
v : : Y learn from the tickets, they will lj
Running stop signs and red lights h i i A
urts the bicycle riders and it also h
people. It scares motorists, and if a motorist acci i R by
3 accidentally hit and hurt ki
motorist would feel terrible. It also hurts bi ivi e o
i ‘ . : cycle activists who don’t
motorists—if motorists are angry, the X prove cydlie,
: : » they won't support measures to impro i
such as getting wider roads so motorists and cyclists can share the road erno:: s(;);::lll;gl’

War on Drugs Fails

We Need New Approach

Daryl A. Bergman

The w. i i

Vi . gl of et A rh and g i e g
to look to other countries that have been successful. The legalization of p:tavvlssmd:

. El.imf‘nate the stepping-stone to harder drugs.

* Eliminate the crime associated with large dollar street transactions.

IIOHCIC taxes to SteP up la W CﬂfOICClllCll[ eﬂoxts (]IlCtll labs? hCIOlll 5"‘“88]1"8)

. F L . . .
ree space in jails housing non-violent criminals, saving incarceration costs,
The registration of addicts would:

* Eliminate the use of di : -
health care costs. irty needles, decreasing victims of AIDS and associated

* End warehouse rehabilitation programs.

8
Let’s move forward to save our children. m

Drugged Driving
Lavelle Washington

hke alcnlml manjuana and ()thex dlu <an impair mauy O tll()sc Sklus Ihal are
& . o0 1x
. m’pCl atve to gOOd dnvmg, such as alcrm&ss, d’lC 3blllty to concentrate and to read
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o The Department of Transportation has published two studies examining the im-
pact of marijuana on driving performance. Marijuana-—the most widely abused
illegal drug—slows a driver’s perception of time, space, and distance, and it leads
to drowsiness and distraction.

o Research indicates that cocaine causes drivers to speed and change lanes without
signaling and puts other innocent people at risk of a deadly accident.

o While it is illegal in all states to drive a motor vehicle while under the influence
of alcohal, drugs other than alcohol, or a combination of alcohol and other
drugs, there is no consistent method across states for identifying drug impair-
ment. As a result, we do not know the full impacr of illegal drug use on public
safety.

+ According to the National Commission Against Drunk Driving, impaired
driving is the most frequently committed violent crime in America and every
30 minutes, someone in this country dies in an alcohol-related crash, equating to
approximately 17,000 deaths per year. ®

EXERCISE 1.4 Purpose: To practice finding issues, conclusions, and reasons in humor.

Find an excerpt from a book of humor, a list of humorous quotations, or a
stand-up comedy routine. You might also look at articles, blogs, or websites that
feature humorous political or social commentary. Isolate the issue, conclusion, and
reasons that the comedian or humor writer covers. Share your findings with the

class.

AR
You Decide
Miltary Drat ‘ s, A
Althiough no military draft is currently in effect, males from age 18-25 who are
Iiving in the United States are stifl. required to register. The military draft has been
a contentious issue, particutarly during times of war, There were Civil War draft fiots,
and durirg Wortd War 1, somie three mitiion men refused to register. The draft was |

v

throughdlit the Vietnsm War, and the United States converted to an all-

protested

volunteer inilitary i 1973, Draft registration was swsperded in 1975, but was required -
again in’ 1980 under President Carter following the Soviet invasion of Afghanistan. A
number-of reforis: have beer made to the draft to make it more equitable. In the
Vietnam era, students were able to defer their service until graduation. If a draft.were:

held toddy, a college student would only be able to postpone induction until the end 4

of the Current semester or, for college seniors, until the end of the academic yeat.
Those in favor of a draft angue that the new rules make the responsibilities of service
equally required of all male citivens and that fulfilting the obligation of serving one's
country has good effects both.on the individusl and on tha readiness of the country.
_ Those against the draft betievé that it allows a povernment to infringe upon individual
-rights and that, if necessary, volunteers will emerge to defend the country. b

. found. Some piece of h

Do a Web sear.
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For miore Information on the debste surroundi  draft and additions

’ ; ng the military draft and additional
exercises and tutorials about concepts covered in this chapter, log into MyThinkinglab
at www.mythinkinglab.com and select Diestler, Becoming & Critical Thinker, Sixth

Edittions' S 725 = SN S s

Articles for Discussion [T8HRead the Do on mythinkinglab.com

The following article is an opini i
pinion piece on the rescue of 16- - ol
Sunderland who attempted to sail around the world. The Frcnchysel'?irp (I)ledDAebZ

Reunion brought Sunderl i
o stgmm.un erland on board from her stricken craft that had been

French authorities called it a “delicate o i i
] A ' : peration,” and said at one poi
f:}:ju:}g, boat’s cap(tjam g:ll ;x;lto the ocean and had to be rescued. Laurence Sui(:il;'tlatx}lls
1d the crew used its dinghy in the transfer. Abby Sund i
4 y Sunderland left the French fish
boat after two days and boarded 2 maritime patrol boat that took her to Retfnilgrgl

da 14
Islan, accordin, to a statement t[Oln the OIﬁCC of tlle French ]lldlaﬂ Ocean lsland S

Read tllC al[lClC and the comments POSth by lCadCIS and then C(mslde! the

16-Year-Old Sailor Was Already Off Course
Mitch Albom

Most parents worry if teen

a P

Mo Ty gers are an hour late. Just imagine if they were lost at

uia:(:,; ;::jrzlb Lcnsse hguzis 'I;jhurl:day, that was the case for a 16-year-old Califor-

y Sunderland. She was in stormy waters on i
. ' a yacht some

the Indian Ocean, about 2,000 miles west of Australia, ’ where in
And she was alone.

tcmv?nm 1 first saw the reports, my hefart sank, imagining the worst. A teenager, at-
Pting an around-the-world solo sailing trip, lost at sea forever, Her body never

1 er boat washing u indi ievi
Y of her ranery ot b g up years from now, reminding her grieving

L knew her journey would be criticized, and [ thought it would be a long time

4 Morc a kid that young would try a trip that dangerous.

; How naive.
Young, Younger, Youngest

ch on “youngest person to sail around ? i
oy Ton T cmgest b und the world.” It reads like a
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In 1996, a 20-year-old Hawaiian named Brian Caldwell set the mark. A few
months later, it was broken by an 18-year-old Australian named David Dicks. Three
years later, Jesse Martin, another 18-year-old Aussie, did it with no assistance, thus
upping the bar.

His mark was broken last year by a 17-year-old named Zac Sunderland. Yes, he
is the older brother of Abby. You wonder what this family is feeding the kids.

Of course, Zac’s mark was broken that same summer by a Brit who was—ahal—
three months younger. And his record was bested last month (under some protest)
by a 16-year-old Australian girl named Jessica Walton.

Abby had been alone at sea for six months—perhaps trying to win back the
family honor—before stormy waves knocked her boat over and left her adrift.

Her rigging was broken. Her sail was in the water. The ocean, you see, doesn’t
really care how old you are.

Luckily, her distress beacons were detected and the storm abated enough for
rescue operations to locate her. Very luckily.

Because different weather might have meant a different story. Death was a real
possibility. And then her parents would be answering some pretty tough questions
right now, instead of posting the headline on her blog: “Abby is fine!”

Abby is fine. Can we say the same about Mom and Dad?

Risk vs. Ridiculous

Let’s face it. We're in a world of super-early achievement. A 13-year-old just climbed
Mt. Everest. But no matter how much parents tell you, “We don’t push,” and “This
is my child’s dream,” no kid gets to these levels without Mom and Dad encourag-
ing, if not prodding. Where else does the money come from? The organization?
Dealing with school? And something called “permission”?

The obvious question then is, why couldn’t Abby’s journey wait? If you want
to see what sailing around the world is like, what’s the matter with trying it when
you're 21?

Because clearly this wasn’t only about sailing. This was about beating records
and grabbing fame, too. Abby’s dream “since she was 13” (according to her public-
ity machine) was to be the youngest to sail around the world. She has a clothing
product line called Abby16. That wouldn't sell as well if it were Abby21, would
it? Of course, a year from now, if a 15-year-old broke her mark, it wouldn’t mean
much, either.

Which is where the parents come in. Kids have lots of dreams. A 16-year-old

may want to be a stunt pilot or spend a winter alone at the North Pole. This is why
the words “Not yet, kiddo” were invented.

Instead, her father, Laurence, said, “You obviously don’t know Abigail,” when
asked by “Good Morning America” about criticism. He also said, “Let’s face it, life
is dangerous. How many teenagers die in cars every year?”

If he really thinks a drive to the movies and six months alone at sea are the
same thing, he's hopeless. But instead of a network TV appearance, he and his wife
should be on their knees right now thanking heaven they’re not mourning a child in
an empty coffin. Sixteen is teen-aged. A time to learn, socialize, grow up. Just being
alone for six months at that age is a bad idea.

So is tempting death in a wintry sea.

There are normal risks. There are foolish risks. And there are risks done in the
name of fame, records and clothing lines. Kids may not know the difference. Par
ents should.

Foundations of Arguments

Comment Posts
Ken Waltz

Do country’s charge other sailors for their search and rescue expenses? If not
then why discriminate by age? Nations have search and rescue teams and equip-’
ment ready for many types of emergencies and the last thing we need to do in
an emergency is a credit check. Not many people could afford to be rescued from
even a car accident if they had to pay every expense associated with the rescue
I'm sure that the family will reward the fisherman that come to help her but most.
people could hardly afford to cover a private jet flying 4700 miles and circling for
an hour. So what you would have is a court demanding payment for services not
Fequested? Then you’d have people saying: Hey, you should have let me die, or
just sent another boat not the plane. Sometimes rescues turn out to be false alar’ms
should we charge them too? '
Come on all you greedy capitalists; get over the expense and be happy the girl
was fqund aliYe. Thanks to the latest technology and people who care without judg-
ment. - :
p::;z] ! ;:: }::ufi, :slr z;great test of our response abilities and feel it helps keep us pre-
Good luck on your next sailing adventure, Abby. Dor’t listen to these people
that want to hold you down. They are only jealous that you are brave enough to try
samething they’d be to scared to attempt.

R. Scalzo

I hope they can cover the bill for the rescue. It should only run a few hundred
thousand.

Tkie

The Aussies are paying for the rescue.

. A.lthough this young woman seems to be very good at sailing, the risk involved
in thls—ar_ld the risk it put her rescuers at—is too great. Certainly it is admirable to
test your limits but not when you put others at risk. The pilot wha went out to find
her was at tl?e limits for his plane and could have been killed because this young
woman was in trouble. There has to be some thought about the consequences of a
trip like this—not just to the person taking the risk—but the risk they inadvertentl
put athers at. And, who bears the costs of the rescue? Do her parents plan to pay al);

the costs?

Mike V.

Ihm not gofng to argue your position. If you feel this way fine—but if that’s the case
the person’s age is not relevant. No one should try to go solo around the world in a
sailing boat because of what you just described.

Jim

. : fW'h)’ does everyone make it out to be about money. Do you hear any comments
fom these people that have a problem putting billions of dollars out every day

t other peoPle? Welfare, insurance, schooling, etc. The girl did something other
. ﬁ play a video game and as someone else said, which is better, a 21 year old
e 2 years experience or a 16 year old with probably 10 years experience.
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€
Fact is, her age wasn’t the issue. Are we to now charge for all search anfd r:;c:}
servicr:s’> How about when the Fire Department shows up? Should we charge for thar?

Richard .
Sailing solo around the world is risky business for anyone. Weat:u:ir, gtlrt?]tlzsl:
mechanical problems, illness, giant mechanical sharks, accidents. . . . I don

ivi it are
it really matters who you are or your age. The keys to surviving tlo talk aboutm re
exceptional sailing skills, the ability to deal with and solve problems, an approp

ate vessel and utmost preparedness. ‘ ‘
She set sail on a robust vessel and was prepared for just about anyth’mtg). Mor:srrz
and Daddy didn’t send her out on an inflatable raft. It’s really lncc)ll:oody fd us.;nctrdes
i ail ci

i from what I can see, this young lady could s

udge one way or another, but from a . :
‘aro?md some of the best mariners in the world, and her parent’s blessing was mor:
than enough to lend testament to her abilities and game plan.

Benjamin3

i i in the
As stated by the professional sailor Ian Klemz;]n, and l:iy many Od’]er:}’, :l::ovr\;::is ;n ihc
i ilors to be the most dangerous in ,

Indian Ocean, known by many sailors . i

i i time of the year. Her parents sen
middle of winter, also the most dangerous f ent her off
i i i i btain a silly world record; was tha
into this knowingly in order to try to o :
your daughter’s life? Most of you who are arguing the case that her parents were
right in allowing this are completely ignoring that fact.

Don

Kids are disappearing, walking down the block. How are you going to keep THEM
safe? Leave her and her parents alone.

Lisa

Don, are you really serious in comparing kids walking to a bus stop to kids sailing
* .

the world alone?? The level of risk cannot be compared.

BoBo the Clown

ROFL @ Don. Wow dude. Walking to the bus stop = sailing around the world solo

in sailboat. . )
You must have grown up in Detroit. ®

Questions for Discussion

1. What are some of the many and varied issues that Mitch Albom and the
commentators bring up in this article and the reader comments that were
posted? o

i in legal but risky

2. To what extent should parents allow children to engage
behavior such as sailing solo around the world? Where would you draw the
line as a parent? o §

3. What kinds of policies should be considered when individual (;lecxsxons may

. likely impact public expenses? For example, should there be bicycle and
motorcycle helmet laws and laws limiting fireworks?

.
tTearsssns st
TR S EE NP LIRS LEIIRETEIEEOEEALEKRINERPESSLALS

sease
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The following articles give differing viewpoints on basketball player LeBron James’
decision to leave the Cleveland Cavaliers and play for the Miami Heat. Read both
and then consider the questions that follow.

LeBron James’ Decision a Cruel Blow to His Hometown
Pat McManamon

Cleveland sports took a death blow Thursday night. A killing blow right to the
gut. Through the gut, really. LeBron James eviscerated a city and an area in one
all-about-me hour long show on national TV, He said he was leaving Cleveland for
Miami, and he did it on a show generated by him, about him and for him. He toyed
with the emotions of people wha supported him, who believed because he was one
of their own that he might be different, Try telling anyone in Cleveland he’s differ-
ent now.

It was his right, of course. He could leave if he wanted. But he hardly looked
happy, hardly seemed exultant. Maybe that will come in time. Maybe he was torn
over leaving his town. He did it anyway. And when he did he tore the heart out of
his hometown—Akron included. Local TV in Cleveland showed all the usual shots
after the announcement. The disappointed faces. The depressed sound bites, The
guys in the bar holding their head in their hands. One fan called him “a coward.”
Another said he “ripped the hearts out of Northeast Ohio.” Cleveland City Coun-
cilman Zach Reed called the entire TV production and announcement “a slap in
the face.” “Why would you go on national TV and tell millions of people around
the world that the city you grew up in, that embraced you, is not good enough to
play for,” Reed said on WOIO-Channel 19. “A total slap in the face. You don’t go
on national television to do that.” Folks felt duped, cheated, mislead, betrayed. All
his words about team and area and loyalty and home . . . all scem hugely hypocriti-
cal now. James and his NBA cohorts who pulled this off did it for themselves. And
James made no secret of that. He went the ‘I and me’ route often on his show,

He even used the third person, stating he was doing “what was best for LeBron
James™ and “what would make LeBron James happy.” Meanwhile, kids in
Cleveland who looked up to him cried. James talked his entire career about being
a leader, but he wound up following. Following his friends to South Florida where
they can form a self-generated superteam, in an area where it means as much to
be seen at the games as it does to see the games. James had the right to choose, of
course, and he chose the way that caused the most pain possible in his hometown.
More power to the Heat for pulling this off, but that doesn’t lessen Cleveland’s
pain. Cleveland now is the city that has seen a back-to-back MVP leave town, has

_S¢en consecutive American League Cy Young winners traded. Manny Ramirez left.
Jim Thome. Albert Belle. And Art Modell left with his football team. Add on the

ismay during the games—The Drive, The Fumble, The Elbow—and it just seems
whack. Impossible to believe it all happened in one city.

- James was going to be different. He grew up in Akron. He could drive
20 minutes to work, shop at Target. And he seemed to care, to understand,
h‘_ltaus-r he was from the area. He left. As former NFL player LeCharles Bentley said,

s departure “could ruin pro sports in Cleveland™ because if Cleveland can’t keep
one of its own, how can it attract a player from another team? “f never wanted 1o
'eﬂ"F Cleveland,” James said. Then why leave? A burned jersey showed up on TV,

W€ cruisers with lights flashing parked outside the “Witness” banner. Shown the
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burning ‘23’ jersey, James said he couldn’t get involved in the feelings in Cleveland,
that he had given his all for seven years and the seven years “we had was like no
other.” “I'll ultimately be happy with the decision I made and continue to be great,”
James said. He said his “real fans™ would support him, but he didn’t seem to under-
stand that his real fans, the ones who watched him since high school, live near Akron
and Lake Erie. While he continues, in his words, “to be great,” Cleveland suffers.
And shows more anger than any place should show over a professional sports
figure. But for the fans and people in Cleveland, it feels like unrequited love. Every
game James has ever played in Cleveland, going back to his high school days, was
a sellout. Fans adored him, and gave him everything they could. Just like his team.
The Cavs never gutted their roster to try to save money to keep him, never told him
it would hold back on acquiring players until he committed. They tried to win, sur-
rounding him with players they thought he wanted and could win with—to the point
that they did all they could to try to acquire Chris Paul the past few days. Perhaps that
was why Cavs owner Dan Gilbert reacted so angrily. Gilbert is a fighter, and he did
not go quietly when James left, releasing a letter calling James “a former King” and
his actions a “cowardly betrayal.” The Cavs had done everything they humanly could
to keep James happy for seven years, and he left. James seems to forget, too, that he
let the people down in the Boston series. He checked out in Game 5 of Cleveland’s
second-round loss to the Celtics, then after said he had spoiled people in seven years.
Gilbert told The Associated Press James quit and that it was “accountability time.”
“He quit,” Gilbert told the AP. “Not just in Game 5, but in Games 2, 4 and 6.
Watch the tape. The Boston series was unlike anything in the history of sports for a
superstar.” Gilbert also charged James quit in the Cavs Game 6 loss against Orlando
in the 2009 playoffs. “Go back and look at the tape,” he said. “How many shots did
he take?” Gilbert also said James never returned a phone message or text since the
end of the season, and added people had “covered up for (James) for way too long.
Tonight we saw who he really is.” Because James didn’t communicate that he wasn’t
coming back, the Cavs waited for him and now they’re in an impossible spot in terms
of trying to improve their team after all the key free agents have signed elsewhere.
He held them hostage in free agency the same way he held them hostage the
last three years. It was all based on his whims, his desire to have options. He talked
team, and played for the team, but had his personal end-goal in mind. The Cavs
spent so much money to try to win the past three years that they now have no way
to spend to win in the NBA’s salary cap structure. James left the team that tried to
win, and joined the team that did nothing but manipulate the roster to gain salary
cap space. James left the team that tried to win and joined the team that didn’t.
Imagine if the Cavs had been the team gutting its roster; what would The King and
his “team™ have said then.

The Cavs released the obligatory statement from GM Chris Grant, and Grant '

did not even mention James. Grant took the stiff upper lip, saying he believed in the

team’s future. Gilbert was more pointed, guaranteeing the Cavs would win a cham-.
pionship before James did. James’ entire free agent process smacks of a charade, .

one that was orchestrated for months to bring the threesome of James, Dwayn¢
Wade and Chris Bosh together. The interviews, the discussions—a charade. This
was their plan all along. It appears they conceived it, and now they've hatched it.
Given it life. And they seemed as interested in their personal “brands” and making
each other as much money as possible with their move as they did in basketball.
That's the impression they gave, at least. And to make it work James created a
moment on national television when the cameras could show the crushed faces in
his hometown. It even became laughable when James talked about sacrificing by
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taking less money to sign with Miami. He told a town where unemployment is i
doublg ﬁgures how he was “sacrificing”; when his contract will be worth. ar lcas:1
$80 million. It’s surprising people didn’t retch right then and there. In Cle,veland :
weathe@an even got in on the act. Channel 5’ Mark Johnson said the wa J rr: )
made his announcement “showed no class™ and that Cleveland “saw the tn);e ah .
acter of LeBron James.” “LeBron,” he said. “Good riddance and Godspeed.” l‘; .
a weatherman. James did a lot for Cleveland. There is no question of that 'He f:m
a great player‘ an(;l he gave the city many great moments. But the city, too : ve hiar::
back e'verythmg it could, and he left. We are all witnesses, reads th,c ia,ngtab

that still hangs in downtown Cleveland. Witnesses to what,,is the quwﬁon » anner

Roundup

NBA Team Owner Backs LeBron James' Decision
Mikhail Prokhorov

The playgrs are signed, the “Decision” is made, but the passion around this i
extraordinary class of NBA free agents refuses to die down. What sur rises );;ar's
the amount of negative commentary directed at the three top free agcntf (es _:"'S
Le‘Bron James) who decided to play on the same team and to create a eff? ¢
chise together. Of course, any club owner dreams of having those pla crsgzncl :l:'m.
me,'but all questions of how the announcements were made aside. )I, re; c:tuthn'l'g
choice, and no one has the right to judge them. I want to say that I s,upporl:c IA:Br:r]xr
the best athlete in the NBA. He had a truly difficult choice to make Any move h 5
mac.:le. was sure to be viewed as wrong, and to leave many unhappy f;ms yBasin h’e
decision on achieving results on the basketball court shows that the s x:tsma o
the day, not th.e showman or the businessman. What is wrong with tl'xpa(:> nen
us CVaVe are scellx:g the birth of a new, dynami‘c team with such star players, and all of
b n await the new season with great anticipation. I wish them success and give
; em mg moral support. | v,nll be happy for us to beat the Miami Heat in the con-
erence finals, maybe not this season, but in the very near future.

" Questions for Discussion

, L. Michael Jordan has been quoted as saying, “There’s no way, with hindsight,

I would've ever called up La i i

A rry [Bird], called up Magic [Johnson] and said, ‘H
look, let’s get together and play on one team.” Why do you thin}( JordS:;d,woug,
not have wanted to team up with the other greatest basketball players of his time?

Do you believe that James’ decision wi
will, as Ch.
“change his legacy?” as Charles Barkley commented,

3" To what ext i
ent should a player consider loyal i
A yalty to his hometown i
~ the decision about a contract? when making

h 33;: gmetr (:)fe thf: New Jersey Nets stated, “Any move he [LeBron] made
i 0 be viewed as wrong, and to leave many unhappy fans. Basing
ecision on achieving results on the basketball court shows that the
"xﬁx?»wgn the day, not.the ;howman or the businessman. What is wrong
: ?” Do you agree with his statement? Why or why not?
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CHAPTER 1

The following excerpt from a Broadway playbill concerns the long-term
consequences of talented actress’ difficult career decisions.

Onstage and Backstage
Two Jobs. One Actor. What Do You Choose?
Seth Rudetsky

Decisions, decisions. Even though much of an actor’s career involves waiting for an
actual role to appear, sometimes an actor has the good fortune of getting to decide
between two different job offers, or, as I call it, “something that’s never happened to
me.” Here are two career choices that actually ended with Tony Awards.

Sutton Foster got cast in the ensemble of 2002’s Thoroughly Modern Millie and
as the understudy for the title role. Before she accepted the job, she was offered the
role of Eponine in Les Miserables on Broadway after playing it on the road. She was
offered more money than she had ever earned before. Her “people” thought this
was a no-brainer and that she should take the Eponine and run!

Instead, she took Thoroughly Modern Millie because she believed in the show
and wanted to be a part of its creation. That’s right . . . an actress chose being in the
ensemble over having a role! Close your mouth (which just dropped open in shock)
and continue reading.

The show was first staged out of town, and while Sutton was toiling in the cho-
tus, the director asked her to play the leading role for the final dress rehearsal of
the show so the star could get a break. She did it and had a wonderful time, but
when the morning of opening night came around, she prepared herself to go back

to the ensemble. Suddenly, she got a phone call telling her that the actress who had
the lead was leaving! Sutton was offered the role, performed it out of town and on -
Broadway, and eventually won the Tony Award for Best Actress in a Musical. The

moral: Do what feels artistically right for you. And if you have a leading role in a
show, watch out for the understudy!

Another young actress-singer | know got cast in a big Broadway revival starring
a bona fide Broadway star.

Naturally, she was ecstatic. But then she got offered a Broadway revival of a
show that had originally run Off-Broadway. Instead of a big, brassy Broadway mu-
sical, it was a small ensemble piece and there was no guarantee of how big or small
her part would be because her role was being created for the revival.

She mentioned her quandary to me one day and I told her to take the big Broad-
way revival. It was sure to be a hit and the other seemed too risky. Well, she ignored
me and took the ensemble piece.

Who might I be referring to? Well, it’s none other than Kristin Chenoweth cur-
rently starring in Promises, Promises. In 1999 she was offered a role in the Anmnie
Get Your Gun revival starring Bernadette Peters but turned it down to play the role
of Sally Brown in You’re a Good Man, Charlie Brown. f

Kristin’s hilarious comedic chops plus her rendition of Andrew Lippa's
(compaoser of the Addam’s Family) “My New Philosophy™ won her the Tony Award
for Best Featured Actress in a Musical.

The moral of this story is to always trust your gut. And ignore any advice from
me. W

) filcd properly and that radio talk shows ar

’m discredit her and contended s
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Questions for Discussion

1 Sl;tton Foster made the Fhoice to be part of an ensemble rather than to play
a lead role dCSPltC the disagreement of all of her “people.” What were her
reasons for going against what her advisers called a “no-brainer™?

Wha istin’s ri
t were the consequences of Sutton’s and Kristin’s risky decisions?

3. Seth_Rudets}ty said that the moral of these tales was to “trust your gut” when
making decisions. What does that phrase mean to you?

trevrsernsnv s
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The following articles give differi i i
give differing viewpoints on the same i
then consider the questions that follow. e fssue. Read both and

Talk-Show Host Angers Disabled Community

Hand Deformity inherited from Mom Sparks L.A. Dispute
Michael Fleeman/Associated Press

Aaron James Lampley, all 7 pounds, 14 1/2 oun i
ey, all : ces of him, was only a few h
old when a local radio station dedicated a show for the second time tyo th::irci';s
stances and controversy surrounding his birth.
In addressing the matter again, KFI-AM last week i
. : nal 3 refueled a dispute that pi
the station against activists for the disabled and raised questions abl:)utc frc::‘lg:: f’:}
speéAch and society’s treatment of the disabled.
aron Lampley was born Wednesday morning, wi i
! g, with ectrodactyly, which
tvl(;e[]l:onii in ltht’: fTet and hands fused. His mother, local TV agxgr:vvo:liar:e;:::
alker Lam iti i
v inhemingpj:y, also has the condition and knew the child had a 30 percent chance
;efr othir ([:,l:,ild’ a daughter, has the condition as well.
ore the boy’s birth, KFI outraged the KCBS-TV anchorwo
> boy’s birth, ' man and ad
folr( 1:ieople wlth‘ dxsabxht_les with a July 22 call-in show in which host Ja:xcvlgf)i;:
asked whether it was fair for Walker Lampley to give birth when the child had a

’ “very good chance of having a disfiguring disease.”

Critics of the show said it smacked of bi i
N ' gotry and illustrated societal preju-
dice and lack of understanding toward the disabled. KFI said the matter :vaf :2::-

P e appropriate forums for controversial

In KFT's second visit to the

subject, this time with Norris actin
1§ as
kis’ afternoon show, Norris el

accused W.alker Lampley of orchestrating a campaign
M was e and contended he h.afi a F”u'st Arr.lend{ncnt right to discuss the matter,
e dos pportive o ree’s decision,” Norris said on the show. “All 1 did, and
the o0 S voice my opinion of what would be right for me. [ thought I handled
Opic sensitively, but all [Walker Lampley has] seen fit to do is slander me.”
_ Norris” statements did nothing to cool the situation. .
€y came on the air supposedly to set the record straight. In our view, she set

record ey ? said Li j
i Powere;orx;c crooked,” said Lillabeth Navarro of American Disabled for
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“This is like a bunch of thugs ganging up on the disability community. It just
rained forth what caused us to be outraged to begin with.”

Navarro said activists planned a protest at KFI studios.

The demonstration is part of a grassroots campaign organized in part by a
media consulting firm hired by Walker Lampley and her husband, KCBS anchor-
man Jim Lampley.

The company, EIN SOF Communications, gives the disability rights community
a public voice. The firm has sent tapes of the Norris show to disability rights groups
and is helping to file a complaint with the Federal Communications Commission.

In the original show, Norris said she wasn’t intending to dictate what Walker
Lampley should have done. But she said she couldn’t have made the same decision if
she were in Walker Lampley’s position.

Norris said there were “so many other options available,” including adoption
and surrogate parenting, and “it would be difficult to bring myself to morally cast
my child forever to disfigured hands.”

Throughout the show, Norris seemed to take issue with people who disagreed
with her.

After a caller named Jennifer from Los Angeles said, “I don’t really see why it’s
your business,” Norris responded, “Well, I think it’s everybody’s business. This is
life. These things happen in life. What's your problem? Do you have a problem talk-
ing about deformities?”

Norris also repeatedly referred to Walker Lampley’s condition, ectradactyly, as a
disease, even though it is a genetically caused disability.

Walker Lampley and her husband, in interviews before their child was born,
said Norris' first program was an attack on the handicapped and Walker Lampley
personally, and was full of errors and poorly chosen remarks.

“] felt assaulted and terrorized,” Walker Lampley said. “I felt like my pregnancy
had been robbed of some of its joy.”

She added, “I felt disappointed that someone would be so insensitive.”

Radio Show on Rights of Disabled Defended

Crippled Woman's Pregnancy Debated
Associated Press

The chairman of the Equal Employment Opportunity Commission said a local radio

station shouldn’t be disciplined for a talk show that debated whether a disabled TV

anchorwoman should give birth.
Chairman Evan J. Kemp, who is disabled and confined to a wheelchair, said he

was “appalled and sickened” by the majority of callers to the KFI program who -

said KCBS anchor Bree Walker Lampley had no right to become pregnant and
should abort if she did.

However, Kemp said the right of free speech should protect KFI from any
Federal Communications Commission action.

Kemp’s statements were published in the Los Angeles Times. |

Lampley, who was pregnant at the time of the July, 1991, broadcast, lodged 2
complaint to the FCC and asked for an investigation. The newswoman, her hus-
band, co-anchor Jim Lampley, and more than 20 organizations for the disabled
asked the agency to examine whether the station and its owner, Cox Broadcasting
Corp., should lose their license, be fined or reprimanded.

Foundations of Arguments

The couple chafg‘ed the‘ broadcast was not a thorough discussion, but rather an
attack on Lampley’s integrity without inviting them to appear and harassed callers
who attempted to express contrary views.

Lgmpley gave birtl) five weeks after the broadcast to a boy who had the same
gcr;e?c condlfuon as his mother—ectrodactylism, in which the bones of the hands
and feet are fused. There was a 50 percent ch that th
and fect 2 p ance that the baby would have the
EE(])(émbp said he was x}ot speaking out as chairman of the Washington, D.C.—based

, but as a “severely disabled person” with a rare polio-like di —
Welander—that may be inherited. Fee e s Ky

He said he plans to write to the FCC to defend grassroots discussions and radio

talk shows such as the KFI program as necessary forums.

Questions for Discussion

1. The author of the first article states that this controversy “raised questions
about freFdom of spgech and society’s treatment of the disabled.” What were
the questions—that is, issues—that were raised?

2. Take one of the _issues raised by the talk-show controversy, and discuss how
well those mentioned in the articles defended it.

3. Comment on the following excerpt from the first article. What is your opinion
of the host’s response to the caller?

After a caller named Jennifer from Los Angeles said, “I don't really
see why it’s your business,” Norris responded, “Well, I think it’s
everybody’s business. This is life. These things happen in life. What's
your problem? Do you have a problem talking about deformities?”

4. Are tfhere. any issue§ discussed by radio and television talk shows that you
c;)nsnder l'nappropnayz? Pfrc certain groups targeted for criticism and others left
alone, or is every topic fair game? Give examples to support your answer,

5. Eagh article used a different subheading to explain the controversy. The first
ar.tlcle’s subheading reads: “Hand Deformity Inherited from Mom Sparks L.A
Dispute.” The second article’s subheading says: “Crippled Woman'’s Pregnal:xq'r
Debated.” How do these different subheadings frame the issue? To what extent
do you think they are fair and accurate statements about the controversy?

L I IS
lc.to.onc‘o-oo-ooooonoacnonqoounoo-v

ldeas for Writing or Speaking

; 1. Consider the following quote from the preceding article by Michael Fleeman:

“C{itic_s of the show said it smacked of bigotry and illustrated societal
prejudice and lack of understanding toward the disabled. KFI said the matter
was handled properly and that radio talk shows are appropriate forums for
controversial issues.”

The framers of our Bill of Rights did not anticipate the phenomenon of

. broadcast media. Based on your understanding of the freedom of speech, are
there any gssues that should not be discussed in a public forum? Does sel;sitivity
:iui the f_eell:lgs of a particular group make some topics less desirable for public

. Qiscussion? State your conclusion and support it with reasons.

3]



2

CHAPTER 1

Take a stand on one of the issues involved in these articles. Write an essay ot
give a short speech expressing your viewpoint and supporting it with reasons.
Imagine that you are a program director for a television or radio talk show.
What guidelines would you give your talk-show hosts? Give reasons for each
guideline. Share your guidelines in a group, or write them in essay form.
Write or speak on the following: Given the power of talk-show hosts to
influence large numbers of people, do you believe there should be stricter
licensing requirements for this profession, as there are for doctors, lawyers, and
accountants, in order to ensure a uniform code of journalistic conducr? If so,
why? If not, why not?
Think about an issue that really interests you; it might be an issue currently
being debated on your campus, or a community or national problem. The
editorial pages or websites of campus, community, or national newspapers may
give you more ideas to help you choose your issue.
In the form of an essay or a brief speech, state the issue and your conclusion
and give at least three reasons to support your conclusion.
In the classroom, take a few minutes for each person to share his or her essay
or speech, and see if the rest of the class understands the issue, conclusion, and
reasons of the speaker. Don't use this exercise to debate issues (that will come
Jater). At this point, strive only to make yourself clear and to understand the
basic arguments of athers.
Letter or speech of complaint: Practice using your knowledge about the
structure of argument by writing a letter of complaint or doing a classroom
“complaint speech,” using the guidelines devised by Professor Lee Loots:

Constructive complaining is an important life skill. Use this letter

or speech to express your dissatisfaction. Choose the most relevant
aspects of the problem to discuss. A clear statement of the issue, your
conclusion, and reasons distinguishes complaining from “whining.”
Whereas whining could be characterized as a long string of feelings
expressed vehemently about random aspects of a problem, a true
complaint describes the nature of the problem in an organized and
concise fashion. Sincerely expressed feelings then add richness to the
clear and organized content.

To make the complaint clear, be sure to support your ideas with examples,
illustrations, instances, statistics, testimony, or visual aids. To make your
feelings clear, you can use vivid language, humor, and dramatic emphasis.

Examples of topics for the complaint letter or speech: a letter or speechto a

city planning commission about excessive airport noise, a letter to a supervisor
about a change in salary or working conditions, a complaint to neighbors about
reckless driving in the neighborhood, a complaint to housemates about sharing

the workload, or a letter or speech to insurance agents about rates for college

students.

7. Read the classic poem “The Road Not Taken” by Robert Frost. How does

Frost use the image of two roads to illustrate the dilemma facing people who
have to make a decision with unknown consequences? Write about a difficult
decision you had to make or a dilemma that you are currently facing. Give

Foundations of Arguments

some background to the dilemma and the pros and cons of making a choice as
you see them at the present time.

You nﬁght also consider a social or national decision that needs to be made
such as implementing a new policy or choosing a candidate for an election '
What consequences might be the result of different policies or candidates? '
Given thg present facts and projected short-term and long-term conse ,
what choice would you advise? auenees

The Road Not Taken

Two roads diverged in a yellow wood,
And sorry I could not travel both

And be one traveler, long I stood

And looked down one as far as [ could
To where it bent in the undergrowth;
Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted wear;
Though as for that the passing there
Had worn them really about the same,
And both that morning equally lay

In leaves no step had trodden black.
Oh, Tkept the first for another day!
Yet knowing how way leads on to way,
I doubted if I should ever come back.
I'shall be telling this with a sigh
Somewhere ages and ages hence:

Two roads diverged in a wood, and I—
I took the one less traveled by,

And that has made all the difference.

¥

Mountain Interval by Robert Frost. Originally published in 1920 by Henry Holt and

Company, Inc.

Films for Analysis and Discussion

:“'l'::; g::'s,}: 21:% Lelevnsnon programs are all rich sources that illustrate the concepts

" fol';nd ¢ ﬁapter ll, you mxght view ar.xc? write about issues, conclusions, and

ﬁu'mpersol 4 ctional story lines. l‘ﬂ addxltx_on, you can analyze how characters
nal dilemmas and struggle with decision making,
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Following are some suggestions for films that illustrate some of the points in
Chapter 1. Several deal with important issues and life-changing decisions that are
made by the characters.

The Adjustment Bureau (2011, PG 13)

The Adjustment Bureau presents a fantasy world in which the destiny of the main
characters, politician David Norris and his love interest, ballet dancer Elise Sellas,
are being decided and manipulated by agents of Fate. The agents have the means
to control circumstances to keep David and Elise apart so that their predetermined
paths may unfold. David and Elise are forced to fight for the ability to make their
own choices, and are reminded that “free will is a gift unappreciated unless fought
for”.

Juno (2007, PG 13)

Juno is the story of a 16 year old who becomes pregnant and then is faced with a
series of decisions about her future. The film follows her thought process throughout
her pregnancy as she faces numerous challenges and considers the consequences of
each choice that she must make.

North Country (2005, R) 1
Sexual harassment might be the legal name for the struggle Charlize Theron’s

character, Josey, goes through in North Country, but her fight is about the human
right to be treated with respect. After a string of low-paying jobs and abusive
relationships, Josey, a single-mother of two, finds work in the male-dominated
iron mines. At first, the job is seen as a golden ticket to independence and solid
provision for her children, but, as time passes, the mines become a cruel and
dangerous place for Josey and her female co-workers. Instead of taking the casy
way out and quitting, Josey sets out for the fight of her life, turning many of .
her friends and family against her in the process. Much like Jonathan Demme’s
Philadelphia, this film is an uncompromising look at what can happen when one
takes a stand for what is right, regardless of the personal cost and obstacles in
the way.

Similar Films and Classics

Akeelah and the Bee (2006, PG)

Eleven-year-old Akeelah is just discovering her gifts and talents and deciding on
the identity she wishes to portray to her middle school classmates. She needs to
decide whether to take the hard road of spelling bee competition and whether to
agree to the demands of her new mentor. Her mother also has to make decisions
about whether to let Akeelah spend time on her spelling that takes her away from
obligations at home and at school.

Pursuit of Happyness (2006, PG-13)
This film is based on the story of Chris Gardner, a salesman struggling to make
a living, while his wife works double shifts and his son stays in extended day
care. Chris needs to make decisions about whether to take an internship ag @
stockbroker, despite his time-consuming sales job. His wife has to decide whether
to remain in the marriage, and both need to make decisions concerning the well-
being of their son. ;

Foundations of Arguments

Good Night and Good Luck (2005, R)

In this film about the McCarthy era of the 1950s, CBS journalist Edward R.

Murr i i
ow uses his talk show to make arguments against Senator McCarthy and his
controversial approach to the threat of communism.

Stee! Magnolias (1989, PG)

'Il']he titif rSte‘gl Magnolias refers‘to a group of tough-minded Southern belles who
8| ar;: their l{ves through good times and times of struggle. The drama is centered
?n t ; weddtpg of a young woman named Shelby and the complications that result
rom her decision to have a child despite her severe diabetes.

Baby Boom (1987, PG)

In this film, a successful business i

filn . woman has to decide whether to accept
Fesgonsnbxhty ff)r a baby left in her care, whether to continue working and livi:g
in ﬁ«':w York C'F’,” and eventually, whether to sell her own business for a very large
profit. Each decision she makes leads to new choices and dilemmas :
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