Affordable Learning Georgia Affordable Materials Grants
Transformation Grants Final Report
(or Textbook Transformation Grants, if R17 or earlier)
Once you have completed this template, to submit your Final Report, go to the Final Report submission form. 
The final report submission form allows you to submit the following: 
· This completed narrative document (required) 
· Syllabus or syllabi (required)
If multiple files, compress into one .zip folder 
· Qualitative/Quantitative Measures data files (optional, as needed) 
If multiple files, compress into one .zip folder
· Photo of your team or a class of your students for future ALG promotions (optional)
· Invoice for the second half of the grant’s award amount (optional) 
Follow the instructions on the webpage for uploading your documents. Based on receipt of this report, ALG will process the final payment for your grant.  ALG will follow up in the future with post-project grantee surveys and may also request your participation in a publication, presentation, or other event. 
General Information
Date: December 20, 2021
Grant Round: 17
Grant Number: 538
Institution Name(s): Clayton State University
Project Lead: Dennis Miller
Team Members (Name, Title, Department, Institutions if different, and email address for each):
Dennis Miller, Jr., Associate Professor of Spanish, Clayton State University, DennisMiller@clayton.edu

Rosario Vickery, Associate Professor of Spanish, Clayton State University, MariaVickery@clayton.edu
Course Name(s) and Course Numbers: Elementary Spanish I (SPAN 1001), Elementary Spanish II (SPAN 1002)
Semester Project Began: Fall 2020
Final Semester of Implementation: Fall 2021
Total Number of Students Affected During Project: 650


1. Narrative
A. Describe the key outcomes, whether positive, negative, or interesting, of your project.  Include:
· Summary of your transformation experience, including challenges and accomplishments
· Transformative impacts on your instruction
· Transformative impacts on your students and their performance
B. Describe lessons learned, including any things you would do differently next time.  
C. Describe any materials you created or revised/remixed that will be shared with the public. Include the open license your materials will be shared under—for most materials, this will be an Attribution 4.0 License (CC BY) as required in the Grants Request for Proposals. 
As I am familiar with OERs, I was not surprised, at all, that the implementation of the OERs in both SPAN 1001 and SPAN 1002 would be received favorably. While many OERs seem to rely on hyperlinks to other sites, the OERs for this project were written exclusively by the team, with only optional external links (Quizlet, Kahoot!, for example) embedded within D2L (and students most likely did not even realize they were utilizing activities we created on external sites). 

As the majority of students at Clayton State University are first generation students, adding another fee, in this case, the cost of a text, can force them to literally not attend a particular semester. Most students, to say the least, were thrilled each and every time I mentioned to them there is no cost for a textbook. The OER textbook exists in PDF format and is also embedded in the Brightspace platform. The text consists of eight lessons, each following a similar format: vocabulary, grammar points, culture embedded. The text is as Atlanta specific as possible, as this university is located in the Atlanta metro area. There are photos of Clayton State and references to the university in exercises that make the material more relatable and CSU-centric. The primary obstacles/difficulties were not related to creating the textbook itself, but, rather to the Brightspace component. We did not have consistent access to an Instructional Designer, so, we both benefitted, after initial frustrations, by learning more about this LMS than we ever thought possible. For example, figuring out to load audio, a necessary component in a second language classroom, took quite an ordeal and was more time consuming than writing the actual OER text. I was fortunate to have access to many native speakers who willingly recorded all the audio, vocabulary lists, and oral questions for homework exercises that are housed within the LMS. 

If I embark upon the creation of another OER, I now know how to create audio more easily, which would facilitate a second project. Finally, I learned throughout the process of the importance of consistency, making sure each lesson has similar formats (same number of vocabulary words, similar exercises, practice tests at the end, etc.) That said, students overall were VERY pleased, especially when they realized it was the same as a publisher’s textbook.. just free. Some sample student comments from a survey and in emails:

· Thank you for making us not have to buy a book.
· I enjoyed it, nice to see myself in the pictures, looked very Clayton State
· Not a lot of wasted pages like books for my other classes
· Felt like a regular book
· I only took this class because I did not have to buy a book
  
2. Quantitative and Qualitative Measures
A. Uniform Measurements Questions
The following are uniform questions asked to all grant teams. Please answer these to the best of your knowledge. 
Student Opinion of Materials 
Was the overall student opinion about the materials used in the course positive, neutral, or negative?
Total number of students affected in this project: ____650______
· Positive:	___92____ % of ________ number of respondents
· Neutral:	___7____ % of ________ number of respondents
· Negative:	___1____ % of ________ number of respondents

Student Learning Outcomes and Grades
Was the overall comparative impact on student performance in terms of learning outcomes and grades in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Student outcomes should be described in detail in Section 3b.       
Choose One:  
· __X_ Positive: Higher performance outcomes measured over previous semester(s)
· ___ Neutral: Same performance outcomes over previous semester(s)
· ___ Negative: Lower performance outcomes over previous semester(s) 
Student Drop/Fail/Withdraw (DFW) Rates
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Depending on what you and your institution can measure, this may also be known as a drop/failure rate or a withdraw/failure rate.
_______% of students, out of a total _______ students affected, dropped/failed/withdrew from the course in the final semester of implementation. 
Choose One:  
· ___ Positive: This is a lower percentage of students with D/F/W than previous semester(s)
· __X_ Neutral: This is the same percentage of students with D/F/W than previous semester(s) (must be noted this was complete during the COVID-19 epidemic, some students had to withdraw for health reasons)
· ___ Negative: This is a higher percentage of students with D/F/W than previous semester(s)
B. Measures Narrative
In this section, summarize the supporting impact data that you are submitting, including all quantitative and qualitative measures of impact on student success and experience. Include all measures as described in your proposal, along with any measures developed after the proposal submission.  
[When submitting your final report, as noted above, you will also need to provide the separate file (or .zip with multiple files) of supporting data on the impact of your Textbook Transformation, such as surveys, analyzed data collected, etc.]
· Include measures such as:
· Drop, fail, withdraw (DFW) delta rates
· Course retention and completion rates
· Average GPA
· Pre-and post-transformation DFW comparison
· Student success in learning objectives
· Surveys, interviews, and other qualitative measures 
· Indicate any co-factors that might have influenced the outcomes.  
The OER was piloted in SPAN 1001 and SPAN 1002 Summer 2021 and Fall 2021. The completion rate was 93%. It must be noted that Fall 2021, in the three sections I piloted/completed a survey, which had 64 students, four students withdrew (two withdrew because of COVID hospitalizations, one withdrew because his mother lost her battle with COVID, and another student withdrew for separate personal reasons). One survey was completed Fall 2021 in SPAN 1001 and SPAN 1002 courses, and the survey and results are also uploaded/included.
3. Sustainability Plan
Describe how your project team or department will offer the materials in the course(s) in the future, including the maintenance and updating of course materials. 

This OER will be updated constantly to keep any cultural references as current as possible. More cultural activities may be added as well. The advantage of OERs is the ability to perpetually update and tweak as needed.
4. Future Affordable Materials Plans
Describe any impacts or influences this project has had on your thinking about or selection of learning materials in this and other courses that you will teach in the future.

Every Spanish coruse can (and should adopt OERs in my opinion), but some examples:

Intermediate Spanish I (SPAN 2001)
Intermediate Spanish II (SPAN 2002)
Other examples: Spanish Dialects in Latin America, Latin American Literature I and II, Latin American Culture, Spanish Grammar, all of these courses, for example, would benefit from the adoption of OERs.
5. Future Scholarship Plans
Describe any planned or actual papers, presentations, publications, or other professional activities that you expect to produce that reflect your work on this project.

Dr. Miller presented a paper about his experience creating OER’s in 2021

“Evaluating the Future: Are OER’s (Open Educational Resources) Beneficial for Both Instructors and Learners?” 103rd AATSP Annual Conference, Atlanta, GA July 8-11, 2021

Description of Photograph (optional) 
This is where a team can list the names of the people shown in this separately uploaded photograph, along with their roles, if applicable. 
