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1. Narrative
A. Describe the key outcomes, whether positive, negative, or interesting, of your project.  Include:
· Summary of your transformation experience, including challenges and accomplishments
· Transformative impacts on your instruction
· Transformative impacts on your students and their performance
B. Describe lessons learned, including any things you would do differently next time.  
The goals set up for this project in the Grant Proposal include the following:
· Reduce student costs associated with current text materials
· Identify open access reading and viewing material that provides effective coverage of information on current theatre practices, theatre history, and people associated with theatre in the past and today
· Improve general education students’ abilities to engage with online material in a way that improves critical thinking and higher order thinking
· To tailor course materials to meet individual interests of the students and course instructor to maximize participation while maintaining and meeting current course objectives
Of these goals, there has been a clear reduction of costs for the students. Instead of a total cost of about $160 per student, the cost has been reduced to only about $15 dollars. It would have been a zero cost, but one of the plays that the course uses as a model of modern style, August Wilson’s Fences, is still under copyright and is not available as a free resource.

The second goal of locating effective materials to cover all the existing goal and outcome requirements of the course has been a little bit more of a challenge, which will be discussed in more details shortly. In addition, a wider variety of no-cost materials, in terms of media and utility for the students, have been found and incorporated into the post-transformation material for this course. These appear to have added an element that was lacking in the pre-transformation materials. By adding video lessons and engaging video examples of concepts in the course, the students, post-transformation, appear to be engaging with the ideas of the course in a variety of ways that were not possible in the textbook-centered version. This has been an added benefit of this project – making the instructor aware of a wider array of possible teaching resources. This also has the benefit of introducing students to new resources and tools that they may not have used previously to then enhance their own abilities to engage in self-learning in this and other classes across disciplines.

The third and fourth goals appear to have been accomplished based on the consistent, or slightly improved, grades of post-transformation class students with pre-transformation baselines. Those results will also be examined in more detail later in this report.

Initially, this project was recognized as being a significant potential challenge. Early research in the planning phase revealed that very few potential OER texts exist in the discipline of Theatre – particularly in the general studies of theatre. The previous text being used in this course (Wilson and Goldfarb’s Theatre: The Lively Art) had been used for the previous 7 years, and it provided a very thorough grounding in the course’s listed outcomes. The proposed transformation intended to keep those original outcomes, so developing an OER course to support those demands a similar textual approach. No such text was found during the research phase of this transformation. As a result, the decision was taken to develop supplemental readings to accompany the available online materials to ensure the original outcomes could still be met. 

The course team leader (and sole content delivery instructor) for this project, created 12 reading supplements based on previous teaching notes, each targeted toward keeping previous outcomes intact and effectively met. In addition, the only OER resource textbook applicable to a theatre appreciation class discovered to be available is Mitchell’s Theatrical Worlds, Beta version (U. Florida Press). It provides effective coverage of the first part of the course (the survey of 21st century theatre practice) but it lacks much more than a limited coverage of most theatre history, which is an included element in the course outcomes. That is the major reason that the supplements were created. Other supporting online materials were also found to augment the course, in a variety of media, to appeal to the varying learning styles of students.

The first semester the course was offered as OER (Fall 2019) was fairly well received by students. The overall scores, as noted below, were comparable to the baseline from previous, textbook-centered offerings of the course.

The second semester (Spring 2020) with the significant disruptions of the COVID-19 pandemic resulted in significantly lower overall effectiveness of the course, but that appears to have been only on the part of those students who had challenges adapting to non-face-to-face delivery. The first 3 modules of the course were delivered face-to-face, and the results were very similar to the baseline, but after the course shifted to totally online delivery as a result of the pandemic response, a rather large number of students did not continue with the class work and as a result, the overall DFW and Pass Rates show marked decreases. However, one positive surprise was how easily the course was adapted to a totally online delivery. Since the majority of the course materials were already OER, only certain classroom delivery items needed to be moved online.

Overall, very little changed in terms of the impact of this transformation on the course instruction. Where there had originally been references to printed material (images, diagrams, special highlights) these materials, except for two items, were easily found and referenced online. The first of these required a major change in the history of theatre content. The course includes the reading of illustrative texts (plays) to accompany each of the major historical developments in theatre. To assist students in appreciating these scripts, they were also viewed in class. However, no OER version with a comparable video of the play used in the pre-transformation version of the course to illustrate Ancient Greek theatre, Aristophanes’ Lysistrata, could be found, so the choice was made to change that text to Sophocles’ Antigone. A video is available through the college’s Films on Demand account to support this new reading. The second item was a supplemental element in the pre-transformation textbook that was used to illustrate a point about Spanish Renaissance theatre could not be found In an OER resource, but as it was secondary to the outcomes, the material was omitted from the post-transformation material.

Going forward, there are two ideas that might be considered. For any future course development, consideration might be made for adjusting the course outcomes to fit more closely the materials that are already available to minimize the need to create and electronically house new materials. The second idea would be (and will be as this course continues to react to Institutional Effectiveness analysis) will be to more thoroughly integrate the new details presented in the found existing OER materials into the course content. Currently, much of that is not seen by the students as being mainstream to the outcomes. They focus only on the in-class presentations and neglect to thoroughly review the materials in the post-transformation OER readings. Approximately 80% of the material needed to pass the class is outlined in in-class presentations, and many students seem willing to discount the 20% that is available through the reading with more thorough explanation and examples.

2. Quotes
Provide three quotes from students evaluating their experience with the no-cost learning materials.
This information was gathered in the end of term anonymous survey with responses to the question, “What other resources would you have liked to have had access to?”
· Most of the information we were tested on was in the supplements so that was very helpful. I had everything I needed.
· Paper versions of text, a physical book. Personally, I do much better with paper copies of everything.
· None that I can think of. I feel as though everything needed was provided. The supplements helped the most since you personally wrote them tailored to what we needed to know for each test.
· None, honestly, I probably would not have used them.
3. Quantitative and Qualitative Measures
A. Uniform Measurements Questions
The following are uniform questions asked to all grant teams. Please answer these to the best of your knowledge. 
Student Opinion of Materials 
Was the overall student opinion about the materials used in the course positive, neutral, or negative?
Total number of students affected in this project: __216________
· Positive:	___81__ % of __140___ number of respondents
· Neutral:	___16__ % of __140___ number of respondents
· Negative:	____3__ % of __103___ number of respondents
Student Learning Outcomes and Grades
Was the overall comparative impact on student performance in terms of learning outcomes and grades in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Student outcomes should be described in detail in Section 3b.       
Choose One:  
· ___ Positive: Higher performance outcomes measured over previous semester(s)
· _X_ Neutral: Same performance outcomes over previous semester(s)
· ___ Negative: Lower performance outcomes over previous semester(s) 
Student Drop/Fail/Withdraw (DFW) Rates
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Drop/Fail/Withdraw Rate:
Depending on what you and your institution can measure, this may also be known as a drop/failure rate or a withdraw/failure rate.
__26___% of students, out of a total __98___ students affected, dropped/failed/withdrew from the course in the final semester of implementation. 
Choose One:  
· ___ Positive: This is a lower percentage of students with D/F/W than previous semester(s)
· _XX_ Neutral: This is the same percentage of students with D/F/W than previous semester(s)
· _XX_ Negative: This is a higher percentage of students with D/F/W than previous semester(s) (See comments in Narrative section)
B. Measures Narrative
In this section, summarize the supporting impact data that you are submitting, including all quantitative and qualitative measures of impact on student success and experience. Include all measures as described in your proposal, along with any measures developed after the proposal submission.  
[When submitting your final report, as noted above, you will also need to provide the separate file (or .zip with multiple files) of supporting data on the impact of your Textbook Transformation, such as surveys, analyzed data collected, etc.]
· Include measures such as:
· Drop, fail, withdraw (DFW) delta rates
· Course retention and completion rates
· Average GPA
· Pre-and post-transformation DFW comparison
· Student success in learning objectives
· Surveys, interviews, and other qualitative measures 
· Indicate any co-factors that might have influenced the outcomes.  
The Grant Proposal listed a four-part assessment plan: 1) students’ in-course content assessment scores will be compared against a three year pre-transformation baseline; 2) Students’ end of course grades will be compared to a pre-transformation seven year baseline; 3) A survey will be developed to describe students’ opinions about the new materials, including 2-3 open ended questions to provide qualitative information; 4) A pre/post-test will be given at the end of each semester and compared to a pre-transformation three year baseline. This test will also include open-ended questions and or free text entry so that students may express their opinions openly, supporting qualitative collection. Together, a very clear picture of performance will emerge.
Over the full seven years of student grades and DFW, the course has maintained an average pass rate of 82%. The last semester pre-transformation students had an 85% pass rate, and the two initial semesters of post-transformation had pass rates of 81% and 74% respectively. The pass rate in the first semester of implementation is within 1 percent of the 7-year average and exceeded the previous 4-year average (as noted in the Grant Proposal) of 78.2%. The second semester, Spring 2020, was impacted by the COVID-19 pandemic response as explained below. This number does come to 4.2% of the four-year pass-rate baseline noted in the proposal, but it falls significantly lower than the 7-year average. This result should be considered an aberrant result due to outside events. Future semesters will be closely monitored to ensure compliance of plus or minus 1% of the course historical pass rate average.
In the 7 semesters preceding implementation of this OER transformation, the average DFW rate for this course was 14.43%. In the first semester of implementation, the DFW rate rose to 19%. This increase needs to be closely monitored. The test scores across that section were consistent with the test scores in preceding semesters, and even slightly better in some cases, with the exception of Test 4, which will be discussed below. In this semester, the final grade on the Experience of Theatre project was significantly lower than in the previous semester. As a larger percentage of the students chose not to complete that assignment (14% in fall 2019 as opposed to 8% in spring 2019). However, in the second semester (the semester impacted by the COVID-19 disruptions) the DFW rate increased significantly. This number is believed to be aberrant as a result of the many challenges faced by the students. In addition, the Experience of Theatre assignment non-completion rate was significantly increased. The COVID-19 response across the region prevented most students from completing the live performance portion of the assignment, but an alternative assignment was given. Still, a very high percentage of students, 22%, failed to complete that assignment at all, and the resulting impact on the course grades (this is a required assignment as it is the only measure used for Outcome 7) is reflected in the somewhat higher DFW rate. Another contributing factor is the significantly lower test scores on Test 4 & 5. These tests were over material that was only presented through online delivery during the COVID-19 disruption. The test scores on the first three Unit Tests in Spring 2020 were consistent with or improved over the same sets of scores in the baseline semester of Spring 2019.
Test 4 has been a problematic test throughout the last 7 years of this course. It is consequently “tweaked” each semester to clarify question wording and connection to the reading material, the class presentations, and the course outcomes. The results in Fall 2019 were shocking, so the resulting “tweaks” were made and the overall scores, despite the COVID-19 disruptions were significantly higher (76% avg. in Spring 2020 vs. 67% in Fall 2019). This test covers the Renaissance, and it is a time of vibrant change in theatre, and it seems as if that material is more confusing than the rest. Ongoing efforts are in place to continually review that particular unit of instruction. It is closely monitored every semester.
Student retention of learning is measured with a Pre-test and Post-test format. The pretest is a stand-alone test, and the post-test is built into the Final Unit Test as the comprehensive element of the Final Exam. Comparing pre-transformation and post-transformation knowledge retention shows that it appears to be slightly improved in post-transformation tests.
SURVEYS
In Spring 2019, a survey was conducted of the students in the last textbook-centered offering of this course. In that semester, approximately 65% of the 74 students who responded purchased all or some of the required textbook materials, and approximately 25% rented the books. The remaining 10% either shared books or did not choose to use the required textbook materials. Of that number, just over 36% claimed to have read 1/2 of the assigned reading or more, while only an additional 32% read more than a 1/3 of the assigned material. Of those who read the material, 76% believed the reading material to have been at least somewhat useful to their understanding of the course material. Finally, in that semester, 74% replied that they would be more likely to have used no-cost electronic sources for their study.
In Fall 2019, students were surveyed as to their reactions to the OER post-transformation materials. 103 students responded, and of that number approximately 61% of the students claimed to have read more than 1/2 of the assigned material, which is significantly higher than the 36% in the last pre-transformation semester. An additional 17% had read more than 1/3 of the assigned material. Of those who read the assigned materials, 84% (as compared to 74% pre-transformation) found the materials at least somewhat useful to their understanding of the course material. Finally, 70% of those who responded would not have preferred purchasing printed textbook materials, and 30% would have preferred purchasing hands-on texts.
The surveys also show that the students would have liked to have the classroom presentation outlines to help organize their notes. However, these outlines were provided to students in a format different from what is presented in class (PowerPoints) as directed study aids for the tests. It appears the different format was confusing, and they will be addressed in future semesters.
The Spring 2020 survey results were similar to those of fall 2019. However, the sample is somewhat smaller as only 37 of 98 total students completed the voluntary survey. 83% of the students estimated that they had read at least 50% of the assigned material. This is a significant increase over the first semester of implementation. This number also has to be understood to reflect that the last half of this semester was during the COVID-19 pandemic response and students had no in-class opportunity to access the course material. All classroom presentations were presented via asynchronous video and audio files as well as written transcripts. Many of the students used the written transcripts of video presentation to access course material. Of the students who read the course material and completed the survey, 79% found the course materials at least somewhat useful to their understanding of the course material. This is slightly less than the first semester of implementation of the post-transition materials, but it was still a larger percentage than in the pre-transformation baseline semester. Finally, 60% of these students were content with not purchasing text materials, but 40% would have preferred a printed textbook. Discussion with some students reveals that they thought a printed textbook, during the COVID-19 response would have helped them to better focus on participation in the course, especially since some were hampered by internet connectivity issues.
4. Sustainability Plan
Describe how your project team or department will offer the materials in the course(s) in the future, including the maintenance and updating of course materials. 
The success of this transformation, in that student performance is essentially the same with OER materials as it was with a costly text-centered course delivery, is sufficient to continue presenting this course in this manner. The reduced cost per student of approximately $145 per semester is a significant advantage. The future development of this course will be base on close monitoring through semester surveys and careful analysis of student results on outcome focused grade items. As a core requirement class, it has been subject to close effectiveness analysis annually. That analysis will continue, and for the next two full academic years (4 semesters), during which this course will use the post-transformation materials (including any updated materials identified over that time period), the results will be considered in respect to the first year’s results summarized in this report.
Since this course is offered by a single faculty member and is likely to remain that way into the foreseeable future, the presentation of the materials can be counted on as being consistent across all class offerings of this course. As a result, monitoring, analysis, surveys, and corrective measures (if required) will be consistently incorporated across all offerings of this course. All current and future results will be maintained and used for comparing effectiveness of this post-transformation delivery of Theatre Appreciation.
The course material themselves will be constantly reviewed and updated as necessary. The hope is that an OER version of an online text will become available and that instead of using an eText and a bevy of supplements to provide the necessary materials, a single source which can still be supplemented by online materials, videos, and images will become the simpler means to provide affordable materials for this course.
As alluded to above, the review of this course will be conducted on a semester basis instead of its previous annual basis. That should allow for more timely adjustment and accommodation of any necessary changes, updates, or realignments. These reviews will be conducted by the Grant team in their normal capacities. Day-to-day course delivery and monitoring will be conducted by the instructor of record, with routine review and oversight by the Head, Dept. of Fine Arts. The necessary reports and statistical analysis will be compiled and promulgated by the third team member, the Departmental Coordinator for Fine Arts.
The maintenance of the newly created materials will likely be shifted to the ALG-Galileo pages for universal access prior to the Fall 2020 semester. They are currently housed on the OER Commons website. All existing materials are already housed in online OER databases, through the college’s library resources, such as Films on Demand, or on the internet through free access sites.
5. Future Affordable Materials Plans
Describe any impacts or influences this project has had on your thinking about or selection of learning materials in this and other courses that you will teach in the future.
The foremost impact of the transformation of this course into an affordable materials course is a new awareness of the OER materials that are available, and conversely those that are not available. As faculty, we often develop a sort of tunnel-vision when working with a thorough textbook, and we sometimes miss out on using a wider variety of tools to engage students beyond reading. One of the benefits of this transformation process has been the awareness gained of a world of different media options and tools to use to accommodate the students’ varying learning styles and thus reinforce what is presented in class and through reading. This is one aspect of this transformation that will continue to be explored and hopefully grow and develop to be refined into a truly engaging and rewarding experience for the students in Theatre Appreciation core classes. This also is a boon to students who are also learning how to use new resources and tools for expanding their own learning.
The cost of student texts, especially in a course such as this core elective course that many students do not value as much as their major-area courses, is much too high. That cost often discourages students from purchasing texts and ultimately undermines their ability to achieve the outcomes of the course. Using free and affordable materials alleviates that obstacle. It was evident that more students did use the materials, despite the other challenges they faced during the second semester of implementation. As a result, there was some improvement in course effectiveness, even though the metrics are not as clear in showing that result. 
Other classes taught by this professor are also being examined for possible use of more affordable texts. The choices, where a text is used, are much more carefully scrutinized for affordability and impact on student achievement. The survey on utility of the purchased text (used during the baseline semester for this transformation of Spring 2019) will be used in other classes as well to gauge the students’ perceptions of the selected texts for their effectiveness in achieving outcomes, as well as trying to ascertain the apparent cost-effectiveness of particular text choices.
6. Future Scholarship Plans
Describe any planned or actual papers, presentations, publications, or other professional activities that you expect to produce that reflect your work on this project.
Currently, there are no concrete plans to generate papers or presentations out of this project. However, some discussion has taken place around the possible revision of the instructor’s supplements created for this course into an OER resource for this course that better fits this course’s outcomes than the other existing OER texts.
Investigations are also underway for development of a fully online offering of this course, possibly using the eCore gateway.
7. Description of Photograph (optional) 
This is where a team can list the names of the people shown in this separately uploaded photograph, along with their roles, if applicable. 
No photo provided. Team has been working off campus for the majority of spring 2020 because of COVID-19 pandemic response.
