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The final report submission form allows up to five files: 
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Follow the instructions on the webpage for uploading your documents. Based on receipt of this report, ALG will process the final payment for your grant.  ALG will follow up in the future with post-project grantee surveys and may also request your participation in a publication, presentation, or other event. 
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1. Narrative
A. Describe the key outcomes, whether positive, negative, or interesting, of your project.  Include:
· Summary of your transformation experience, including challenges and accomplishments
· Transformative impacts on your instruction
· Transformative impacts on your students and their performance
The overall transformation project has been successful.  While the obvious benefits of providing a no-cost textbook to students lowered some of the financial burdens associated with obtaining one’s degree in higher education, we also believe that various measures of students’ performances improved throughout the year.  Dr. Andrews-Swann and I wanted to provide an appropriate amount of scaffolding and support for students to be able to explore complex anthropological concepts.  As such each chapter is written in two parts: the first half of a chapter is foundational material and concepts and the second half is a detailed, ethnographically rich case study that expands upon material in the first half.  The case study materials are also always accompanied by a ‘reading guide’ we prepare.  These guides are meant to assist students as they move through materials that can be more theoretically dense and challenging.  By constructing the text and building reading guides, this allows us to draw connections between a host of ideas, leading students along a particular path of understanding.  And given that each reading guide is a graded assignment, this incentivizes students to complete them and gradually build their grade throughout the term.  We believe this approach has been quite successful.  For example, even with the transition to online instruction during the spring 2020 term, approximately 85 to 90 percent of the class continued to submit their completed guides.  
Another interesting component to the strategy of providing a reading guide, is that students have been completing the work despite the length of the chapters.  While we may have struggled in previous years to have students read five or seven pages for a given class, they are now reading through (and largely comprehending) chapters that range from 30 to 40 pages in length.  Though we might not be able to claim direct causation between the textbook transformation and improved student reading, there is at least a correlation between improved student performance and the implementation of the textbook—combined with other pedagogical strategies such as increasing in-class activities, providing reading guides (that are graded), encouraging class discussions, and so forth.
We will note that while we view the textbook transformation as overall positive, there were challenges associated with the implementation.  Most notably some materials integrated into the chapters were not well-received by students.  For example, an excerpt from Gods of the Upper Air was roundly rejected by students.  However, other materials that explored, for example, the role of forensic archaeology in helping to identify family members disappeared in Colombian conflicts or child prostitution in a Thai slum community were intriguing for students.  Students noted that, though difficult to read at times for the ethical and moral issues explored, the course materials introduced them to concepts or issues they were previously unaware of.  As such, we will continue to revise the materials in the textbook over the coming years to ensure we maintain an academically challenging and deeply moving textbook.

B. Describe lessons learned, including any things you would do differently next time.  

The amount of material we covered in the textbook proved challenging.  While we completed the book by writing, curating, and citing, the process of building each chapter was quite difficult.  I believe if we were to consider such a textbook for a future class (such as Introduction to Environmental Sciences Social Sciences), we would need to reconsider the distribution of work and ideally bring more faculty members on board to lower the burden on individual faculty.  This project has proven immensely time consuming.  
2. Quotes
Provide three quotes from students evaluating their experience with the no-cost learning materials.
1. I think I found [the readings] interesting because they connected to what I cared about most. For example, I related to the [Mexico] case study more than others. I am also an environmentalist and loved reading about the [uninhabitable] earth. I care about real world situations like what’s happening to people or color in the U.S. These case studies provide info about the real world, which I feel not a lot of classes give. Overall, they are great and should continue.
2. I found them interesting because it gave the reader sort of an emic view on issues that have been going on in the world. Like that of the child prostitution. It even gives some reason and causes as to why many women chose that path. The readings feel like you are talking to me rather than just giving me the information. They are written with a lot of detail and mostly self-explanatory. [composite response]
3. I really enjoyed reading the case studies that offered the perspectives from both the participants and the anthropologists conducting the research. It is definitely an eye-opening experience to see how cultures and people view situations differently.
3. Quantitative and Qualitative Measures
A. Uniform Measurements Questions
The following are uniform questions asked to all grant teams. Please answer these to the best of your knowledge. 
Student Opinion of Materials 
Was the overall student opinion about the materials used in the course positive, neutral, or negative?
Total number of students affected in this project: __310_____
· Positive:	__90.3____ % of __92______ number of respondents
· Neutral:	___5.4____ % of __92______ number of respondents
· Negative:	___4.3____ % of __92______ number of respondents
Student Learning Outcomes and Grades
Was the overall comparative impact on student performance in terms of learning outcomes and grades in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Student outcomes should be described in detail in Section 3b.       
Choose One:  
· _X_ Positive: Higher performance outcomes measured over previous semester(s)
· ___ Neutral: Same performance outcomes over previous semester(s)
· ___ Negative: Lower performance outcomes over previous semester(s) 
Student Drop/Fail/Withdraw (DFW) Rates
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Drop/Fail/Withdraw Rate:
Depending on what you and your institution can measure, this may also be known as a drop/failure rate or a withdraw/failure rate.
__21.2_____% of students, out of a total __151_____ students affected, dropped/failed/withdrew from the course in the final semester of implementation. 
Choose One:  
· ___ Positive: This is a lower percentage of students with D/F/W than previous semester(s)
· _X_ Neutral: This is the same percentage of students with D/F/W than previous semester(s)
· ___ Negative: This is a higher percentage of students with D/F/W than previous semester(s)

B. Measures Narrative
In this section, summarize the supporting impact data that you are submitting, including all quantitative and qualitative measures of impact on student success and experience. Include all measures as described in your proposal, along with any measures developed after the proposal submission.  
[When submitting your final report, as noted above, you will also need to provide the separate file (or .zip with multiple files) of supporting data on the impact of your Textbook Transformation, such as surveys, analyzed data collected, etc.]
· Include measures such as:
· Drop, fail, withdraw (DFW) delta rates
· Course retention and completion rates
· Average GPA
· Pre-and post-transformation DFW comparison
· Student success in learning objectives
· Surveys, interviews, and other qualitative measures 
· Indicate any co-factors that might have influenced the outcomes.

As seen in the attached data files, we conducted four quantitative and qualitative surveys using Qualtrics.  The data collected analyzed students’ assessments of (generally speaking) the course, the textbook, the case studies, and the professors’ efficacy in using the textbook to convey certain anthropological concepts.  All prompts received positive responses from the vast majority of students.  However, I should note that of the 92 students that completed the survey, some felt that the reading load using this textbook was higher compared to similar courses (n=15 or 16.3 percent of students).  When considering other prompts such as “I am satisfied with the course readings and learning materials”, “I prefer the open-access textbook assigned in this class more than traditional textbooks assigned in similar classes”, or “I prefer the course readings in this class when compared to a traditional textbook”, the vast majority of students strongly agreed or agreed with such statements (usually 90 to 100 percent depending on the term and sections).  Therefore, while five to ten percent of students might not have liked a particular element of the book, this is a small minority.  Though as noted below, we will continue to consider ways to improve the textbook over time.  Nevertheless, based on these initial data, we believe that the textbook transformation has been successful and students appreciate the textbook’s writing, structure, and objectives.  Additionally, students overwhelmingly appreciated the ways in which we used the textbook to convey central anthropological concepts, with the vast majority saying that we ‘definitely’ used the textbook efficiently.  Only one student said that we ‘probably did not’ use the textbook efficiently [student survey in Gullette’s fall 2019 term].
Second, we should note that the DFW rates indicated above center on the spring 2020 term, which was affected by COVID-19 and the transition to online instruction in the middle of the term.  Some students failed to transition successfully and did not complete any additional work following that transition.  Therefore, DFW rates here might not reflect values one might expect under normal circumstances.  For example, when consider Gullette’s classes in the Fall 2019 term approximately 13.4 percent of 82 students failed or withdrew from the course.  When compared to previous terms (e.g., Gullette’s spring 2019 classes [prior to the implementation of the textbook transformation], approximately 20.5 percent of 78 students failed or withdrew from ANTH 1102.  These data are relatively consistent across the terms.  However, we did see an uptick in Andrew-Swann’s DFW rate.  There was a jump of 14.6 percent in the 2019 spring term to approximately 24 percent in the 2019 fall and 2020 spring terms.  Given that we experienced both a decline and increase in DFW rates, we assessed our overall improvement as neutral above.
Third, as noted above, we did see students’ reading rates in the courses improve, despite the length of the chapters.  In previous terms it was a challenge to have students read five or seven pages for a given class; however, with the textbook transformation they read chapters that sometimes range from 30 to 40 pages in length.  Though we might not be able to claim direct causation between the textbook transformation and improved student reading, there is at least a correlation between improved student performance and the implementation of the textbook.  However, such improvements in student performance might also be combined with other pedagogical strategies such as increasing in-class activities, providing reading guides, encouraging class discussions, and so forth.  Therefore, the adjustment of other pedagogical strategies might also play a role in students’ improvements.
Lastly, based on students’ overall grades compared to previous terms, we did see a general improvement.  It is possible that the circumstances surrounding COVID-19 and the transition to online instruction serve as confounding variables in DFW rates as noted above.  However, when considering students overall performance, higher numbers of students began earning final grade marks of an A or B, demonstrating a better understanding of core anthropological concepts. 

4. Sustainability Plan
Describe how your project team or department will offer the materials in the course(s) in the future, including the maintenance and updating of course materials. 
The PIs plan to continue work on this textbook.  Given that the anthropology program at Georgia Gwinnett is small in terms of number of faculty, we remain a relatively close program.  We plan to continue to meet and discuss new reading opportunities, share successful pedagogical approaches, and strategize on best practices to ensure student retention, engagement, and success.  For example, during the transition to online instruction following the USG decision to implement social distancing due to COVID-19, the anthropology faculty met weekly to discuss pedagogical strategies and ways to ensure that students remain connected to class and motivated to complete the course work.  Building on such activities, we plan to update each chapter to reflect theoretical changes in the field, exciting new discoveries related to all of our subfields, and new sensitivities to issues of culture, society, and power (through both updating the first half of each chapter and by considering new case studies that might prove interesting to students). 
Lastly, as noted in our original proposal, all materials are open access or fall under fair-use policies.  Therefore, there are no recurring expenses directly applicable to this initiative.  
5. Future Affordable Materials Plans
Describe any impacts or influences this project has had on your thinking about or selection of learning materials in this and other courses that you will teach in the future.
As noted above, while we thoroughly enjoyed the process of creating this textbook and lowering the economic burdens associated with obtaining an undergraduate degree (particularly for students that might experience different types of economic vulnerabilities), the amount of material we needed to write, curate, and cite proved challenging and immensely time consuming.  If we were to consider another textbook transformation project again, we would need to revisit how the work was distributed and bring more faculty members on board to lower the burden on individual faculty.  The other constraining factor is that anthropology does not have other regularly occurring classes with multiple sections at a time.  For example, given that we offer Cultural Anthropology only once a year or ESSS 1102 twice a year, it is unclear if the USG would view these classes as a wise investment of grant funds.  

6. Future Scholarship Plans
Describe any planned or actual papers, presentations, publications, or other professional activities that you expect to produce that reflect your work on this project.
Currently we do not have plans to use the data and experiences in this project as foundation for professional presentations or papers.  This should not be read as disinterest.  We may in the coming academic year consider presenting on this at the Society for Applied Anthropology meetings in Virginia in 2021.  However, it is not certain we will do so.  Currently both faculty associated with this project have full research and publication commitments that make it difficult to take on additional work in the immediate. 
7. Description of Photograph (optional) 
This is where a team can list the names of the people shown in this separately uploaded photograph, along with their roles, if applicable. 
Not applicable. 
